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District Mission 
 
The City of St. Charles School District will REACH, TEACH, and EMPOWER all students by 
providing a challenging, diverse, and innovative education. 
 

District Vision 
The City of St. Charles School District will be an educational leader recognized for high 
performance and academic excellence that prepares students to succeed in an ever-changing 
global society. 

 

District Values 
We, the City of St. Charles School District community of students, parents, staff, and patrons, 
value: 
 

 High quality education for all students which includes: 

 Lifelong learning from early childhood through adult education 

 Rigorous learning experiences that challenge all students  

 Instruction that meets the needs of a diverse community 

 Respect for all 

 Real world, critical thinking and problem-solving skills to prepare students for the 21st 
Century 

 Developing caring, productive, and responsible citizens 

 Strong engagement of family and community 

 A safe, secure, and nurturing school environment  
 

 Achievement through: 

 Celebration of individual success 

 Collaboration with parents and community stakeholders 

 Exploration, Innovation, and creativity 
 

 High quality staff by: 

 Hiring and retaining highly qualified and invested employees 

 Providing professional development and collaboration focused on increasing 
student achievement 

 Empowering staff to use innovative resources and practices 
 

 Informed decisions that are: 

 Student-centered 

 Focused on student achievement 

 Data Driven 

 Considerate of all points of view 

 Fiscally responsible 
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District Goals 
 
For planning purposes, five overarching goals have been developed.  These goals are 
statements of the key functions of the school district. 
 

1. Student Performance 

 Develop and enhance the quality educational/instructional programs to improve 
student performance and enable students to meet their personal, academic, and 
career goals. 

2. Highly qualified staff 

 Recruit, attract, develop, and retain highly qualified staff to carry out the District’s 
mission, vision, goals, and objectives. 

3. Facilities, Support, and Instructional Resource 

 Provide and maintain appropriate instructional resources, support services, and 
functional and safe facilities. 

4. Parent and Community Involvement 

 Promote, facilitate and enhance parent, student, and community involvement in 
district educational programs. 

5. Governance 

 Govern the district in an efficient and effective manner providing leadership and 
representation to benefit the students, staff, and patrons of the district. 
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School District Philosophical Foundations 
 
Teachers in the School District of the City of St. Charles share in and ascribe to a philosophy that 
places children at the heart of the educational process.  We feel that it is our professional 
responsibility to strive to be our best at all times and to maximize our efforts by ensuring that 
the following factors are present in our classrooms and our schools. 
 

1. Learning is developed within the personal, physical, social, and intellectual contexts of the 
learner. 

2. A strong educational program should provide developmental continuity. 
3. The successful learner is motivated, strategic, knowledgeable, and interactive. 
4. Children learn best when they have real purposes and can make connections to real life. 
5. Effective learning is a combination of student exploration and teacher and mentor modeling. 
6. Assessment is an ongoing and multidimensional process that is an integral part of instruction. 
7. Making reading and writing connections across multiple sources and curricula facilitates 

meaning. 
8. Literacy for the future means literacy in multiple technologies. 
9. Education must respond to society’s diverse population and serve all children. 
10. Interactions among students, teachers, parents, and community form the network that supports 

learning. 
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Social Studies Mission Statement 
 

The mission of the St. Charles R-VI School District Social Studies Program (5-12) is to enable 
students to become critical thinkers, independent learners, problem solvers, and effective 
communicators so that they will be able to acquire information, and understanding of cultural 
diversity and the skills necessary to become full participants in our democratic society. 

 
Social Studies Program Goals  

 
Learners will demonstrate an understanding of the sequence of events and ideas constituting 
US and World History and their relationship to each other as well as geographical facts and 
their influence on history and culture. 
Learners will develop the ability to research information and use such information to 
demonstrate a critical understanding of history, geography, economics, and political and social 
institutions. 
Learners will demonstrate an appreciation of the importance of active civic participation in a 
democracy and the resulting enhancement of human dignity. 
Learners will develop an appreciation of the ideas that unite all Americans and ensure ethnic 
diversity within American culture. 
Learners will see themselves as part of the larger global community. 
Learners will demonstrate the ability to receive and interpret information and use it in a 
rational decision making process. 
 

Social Studies Program Summary 
 

The Social Studies program of the City of St. Charles School District will provide students with 
educational opportunities that create productive citizens equipped with the knowledge and skill 
necessary for participation in a democratic society with a total global structure.  To accomplish 
this, Social Studies teachers will be provided with the latest multimedia technology and 
materials for classroom use.  The program will also provide and make use of supplemental 
course materials to enrich and enhance the learning process.  Teachers will use a wide variety 
of educational methodologies to address multiple intelligence at various levels.  Graduates of 
the Social Studies program will be able to apply critical thinking skills to problems of a 
democracy and thus become full participants in the society. 
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Social Studies Rationale 

 
High school 
The Social Studies Department provides a variety of courses that are tied to the social sciences and the 
humanities in order to promote civic competence. A solid foundation in the Social Studies is necessary for 
students to develop into responsible and productive members of our world community. Areas such as 
government, history, economics, geography, sociology, and psychology are utilized to help students make 
informed and reasoned decisions as citizens of a culturally diverse, democratic society. 
 
Instructional emphasis is placed on acquiring and applying knowledge and skills that will enable students to 
construct new, integrated approaches to resolving issues in an increasingly interdependent world. Students 
enrolled in Social Studies courses will utilize texts, primary and secondary sources, maps, graphs, charts, 
photographs, films, and other related materials to construct a framework that integrates knowledge within 
and across disciplines. Through the use of writing and focused projects, students will have the opportunity to 
acquire information, analyze data, present ideas, develop arguments, formulate policies, and construct 
categories of information such as cause/effect, sequence, comparison/contrast, or analogy. 
 
 
Middle school 
A solid foundation in the social studies is necessary for a young person to develop into a responsible and 
productive member of our world community. History gives them a "memory" of who we are as a people and 
offers examples of solutions to problems and an appreciation of the contributions of many. Knowledge of 
economics and civics gives understanding to factors that influence our daily lives as well as world events. 
Geography helps them appreciate the differences among people and how powerful the interaction is between 
humans and the world. 
 
Recognizing that middle school is the bridge between elementary and high school programs, this curriculum 
was developed to build on the social science skills of the elementary program and to prepare students for the 
high school courses and lifelong learning. The curriculum recognizes that social science concepts are best 
learned when an emphasis is placed on the integration of history, geography, economics, civics, cultures, 
current and future issues, other content areas, and especially language arts. Through differentiation and 
acceleration, this curriculum is designed to ensure that students acquire key social science skills necessary for 
lifelong, active participation in order to become responsible, decision-making citizens in their local, national, 
and global communities. 
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Grades 9-12 AP/College Credit Social Studies  
Essential Understandings 

 
College US History I 
 
1.  Students will explain the meaning of “When Worlds Collide” including Africans, Native Americans and 
Europeans. 
2. Students will outline the causes, events, and outcome for the War for Independence. 
3. Students will compare the early founding fathers’ crises as they struggled to establish the new nation. 
4. Students will be able to discuss Jackson’s contributions and why historians call the Early Years the Age of 
Jackson. 
5. Students will explain the concept of Manifest Destiny and its effect on the country. 
6. Students will trace the motivations and reasons for the North and the South going to war. 
7.   Students will analyze how specific battles were pivotal and significant to the outcome of the war. 
8. Students will be able to use proper English mechanics, including punctuation, grammar, spelling, sentence 
structure and capitalization, with vocabulary that includes college level terms and ideas. 
9.   Students will be able to critique secondary sources clarifying the author’s bias and point of view, as well as 
critique a book including the author’s background, sources, and bias. 
 
College US History II 
 
1.  Students will be able to illustrate the continued existence of racism, discussing at least 3 ethnic groups, 
throughout the pursuit of empire through Westward Expansion from 1870-1900. 
2. Students will be able explain why there was a need for progressivism at the turn of the 20th century. 
3. Students will be able to tell what propelled the United States to enter the Great War and explain her 
contributions to the outcome. 
4.  Students will be able to summarize the reasons why the Great Depression occurred and evaluate Roosevelt’s 
New Deal Programs. 
5. Students will be able to trace the changes in American policy from isolationism to involvement in World War II. 
6. Students will be able to explain the significance and background of the events throughout the Cold War and 
trace the development of the Civil Rights Movement. 
7. Students will be able to explain how the Vietnam War shifted American politics and opinions on the homefront. 
8. Students will be able to discuss how recent history affects today’s world. 
9. Students will be able to use proper English mechanics, including punctuation, grammar, spelling, sentence 
structure and capitalization, with vocabulary that includes college level terms and ideas. 
9.   Students will be able to critique secondary sources clarifying the author’s bias and point of view, as well as 
critique a book including the author’s background, sources, and bias. 
 
AP Psychology 
 
1. Students will be able to define psychology and describe contemporary approaches to psychology. 
2. Students will be able to define the Scientific Method and psychological research as well as types of psychology 
research. 
3. Students will understand the parts of the brain and body and how they influence behavior. 
4. Students will know the 7 senses and how they can affect perception. 
5. Students will know the difference between waking and altered states of consciousness and the effect of waking 
and altered states of consciousness on human behavior. 
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6. Students will be able to evaluate the methods of learning and how classical, operant, and cognitive factors relate 
to learning, as well as how our memory operates and learn ways to improve it. 
7. Students will learn how humans develop from birth to adulthood. 
8. Students will be able to explain how individuals are driven by internal and external forces and how behavior is 
shaped by cultural heritage. 
9. Students will know that behavior is determined by multiple causes and that psychology is theoretically diverse. 
10. Students will know that psychology is empirical and that heredity and environment jointly influence behavior. 
11. Students will understand that behavior is determined by multiple causes. 
12. Students will understand that psychology evolves in a sociohistorical context. 
 
AP World History 
 
1. Students will understand the characteristics of Paleolithic Society. 
2. Students will describe the Neolithic Revolution and its effects. 
3. Students will be able to explain how Pre-Classical civilization developed in the Mediterranean, the Middle East, 
and China. 
4. Students will be able to explain how geography and religion led to the formation of empires.\ 
5. Students will understand the development of cross continental trade and its influence on the economic and 
cultural communities of the regions involved. 
6. Students will understand the factors involved in the rise of the Sasanid Empire & Islam. 
7. Students will know how the Christian empire Constantinople thrived while new Asian dynasties continued the 
policies of the Han dynasty. 
8. Students will understand the political, social, economic and cultural impact of the Mongols in Eurasia. 
9. Students will understand how Latin Europe developed into an urban region and the social, political, & military 
factors that contributed to the rise of Latin Nations. 
10. Students will understand how the rise of African trading kingdoms led to increased trade with European nations. 
11. Students will understand the main similarities and differences between the colonies of Spain, Portugal, England, 
& France. 
12. Students will understand State Consolidation and Imperial Expansion. 
13. Students will understand the causes and effects of the Industrial Revolution. 
14. Students will understand the catalysts for the American and French Revolutions and their impact on 
revolutionary ideas elsewhere. 
15. Students will understand how the Ming, Russian and Ottoman empires moved forward while new nations rose 
in the Americas. 
16. Students will understand the impact of imperialism on the social, economic, cultural, and political atmosphere 
that came with the globalization of the world. 
17. Students will understand how the forces of Imperialism and Nationalism combined with technology and industry 
to create a new power balance globally. 
18. Students will understand how industrialization changes the face of war, and how new political ideologies change 
the face of politics. 
19. Students will understand how the Cold War impacted the world between 1945-1975. 
20.   Students will understand the global impact after the Cold War ended. 
21. Students will understand how globalization changes the face of political structures, religious institutions and 
economic forces. 
 
AP United States Government and Politics  
 
1. Students will examine the political heritage that was the foundation for the principles of the U.S. Constitution 
and its structure. 
2. Students will examine characteristics and events that have impacted federalism in the U.S. Governmental 
system from a historical and current perspective. 



11 

 

3. Students will examine American political culture and ideology and the decisions, events and movements that 
have influenced it. 
4. Students will discuss and describe the various components of elections and campaigns in the American political 
system. 
5. Students will examine the impact and evolution of political parties, interest groups, and media on the U.S. 
political system. 
6. Students will analyze major issues in civil rights and civil liberties throughout American history and the impact 
the Supreme Court has had in establishing the government’s role in protecting citizens rights. 
7. Students will be able to identify and analyze the major structures, processes, procedures, and history of the U.S. 
Congress. 
8. Students will examine formal and informal powers of the President as well as being able to analyze the evolution 
of the presidential power throughout history. 
9. Students will analyze the major components of the Federal Bureaucracy as well as exame its role in making and 
carrying out public policy. 
10. Students will be able to identify the structure of the Federal court system as well as analyze the process the 
Supreme Court utilizes in judicial review. 
11. Students will examine the federal budget process as well as make connections between the budget and 
important foreign and domestic policy issues. 
12. Students will be able to analyze the role of Federalism in the United States as it pertains to the Missouri 
Constitution. 
 
AP European History 
 
1. Students will understand how the revival of learning during the 1400 and 1500’s led to development in 
literature, art, and science. 
2. Students will understand the reasons for overseas exploration during the 15th and 16th centuries and the 
changes it brought to the global economy. 
3. Students will understand how new thinking in science, religion and logic changed views on human rights and the 
human experience. 
4. Students will understand how the ideas of the Enlightenment philosophers trickled through the social strata of 
France making it ripe for revolution. 
5. Students will understand how industrialization started the modern world and will also understand how 
nationalism created modern nation states. 
6. Students will understand the new government and leaders that arose from the World Wars. 
7. Students will be able to explain how the emergence of the Cold War changed the balance of world politics and 
economic systems. 
8. Students will be able to write a document based essay using the College Board approved rubric based on various 
historical prompts. 
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Social Studies Scope and Sequence 

Grades 7-12 

I = Introduce  R = Reinforce  M = Master 

Social Studies Components World 

History - 

7 

US 

History - 

8 

US 

History - 

9 

World 

History – 

10 

Gov’t 

- 11 

Cultural 

Geography 

Economics Youth 

& 

Law 

Psych I, 

II 

Sociology Contemp. 

Issues 

AP 

Gov 

AP 

Worl

d 

AP 

Euro 

AP 

Psych 

College 

US 

Knowledge of the principles expressed in 

documents shaping constitutional democracy in 

the United States 

 I R  I, 

R, 

M 

  I, R    I, 

R, 

M 

   I, R 

Knowledge of continuity and change in the history 

of Missouri and the U.S. 

 I, R I, R             I, R, 

M 

Knowledge of continuity and change in the history 

of the world 

I, R   I, R         I, 

R, 

M 

I, 

R, 

M 

  

Knowledge of principles and processes of 

governance systems 

I, R I, R I, R I, R I, 

R, 

M 

  I, R    I, 

R, 

M 

I, R I, R  I, R, 

M 

Knowledge of economic concepts (including 

productivity and the market system) and principles 

(including laws of supply and demand) 

 I, R I, R  I, R  I, R, M    I, R I, 

R, 

M 

   I, R 

Compare and contrast economic systems I, R I, R I, R I, R I, 

R, 

M 

 I, R, M    I, R I, 

R, 

M 

I, R I, R  I, R 

Knowledge of major elements of geographical 

study and analysis (such as location, place, 

movement, regions) and their relationships to 

changes and society 

I I I, R I, R I I, R, M      I, 

R 

I, 

R, 

M 

I, R  I, R 

Knowledge of relationships of the individual and 

groups to institutions  and cultural traditions 

I, R I, R I, R I, R  I, R, M  I, R  I, R I, R I, 

R 

I, 

R, 

M 

I, R  I, R 

Knowledge of the use of tools of social science 

inquiry (such as surveys, statistics, and documents) 

I I I, R I, R I, R I, R I, R I, R I, R I, R I, R I, 

R, 

M 

I, 

R, 

M 

I, 

R, 

M 

I, R, 

M 

I, R, 

M 

Knowledge of interactions among individuals, 

groups, and institutions 

I, R I, R I, R I, R I, R I, R, M I, R, M I, R I, R I, R, 

M 

I, R I, 

R 

I, 

R, 

M 

I, 

R, 

M 

I, R, 

M 

I, R, 

M 

Knowledge of how people create, interact with, 

and change structures of power, authority, and 

governance 

I, R I, R I, R I, R I, 

R, 

M 

 I, R I, R   I, R I, 

R, 

M 

I, R I, R  I, R, 

M 

Knowledge of experiences that provide for the 

study of global connections and interdependence 

I, R   I, R I, R I, R I, R I, R    I, 

R 

I, 

R, 

M 

I, 

R, 

M 

 I, R 
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COLLEGE U.S. HISTORY I & II 
 
 
 
 

COURSE DESCRIPTION: 
 
COLLEGE U.S. HISTORY I & II 
HSX-260-46 HISTORY OF THE US UNTIL 1865 
HSX-261-46 HISTORY OF THE US SINCE 1865 
 St. Louis U. designation (Social Sciences) 1 unit; 11-12; 
 Prerequisite:  3.0 cumulative GPA required; Signature of instructor is required for enrollment 
 
College U.S. History is designed for the college-bound student and will provide an in-depth study into various aspects of our nation’s history.  Units to be studied 
include the Young Democracy, Sectionalism, Civil War and Reconstruction, Western Expansion, Industrial Revolution and Twentieth Century Diplomacy.  Stress 
will be place on independent readings and class discussions based on the views of historical participants and historians. 
 
Students may earn three hours of college Social Science credit each semester by successfully completing the course and remitting a fee to St. Louis Univeristy.  
Students may take a full-year of College U.S. History I and II their junior year to meet the full-year U.S. History graduation requirement. 
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COURSE DESCRIPTION: 
This course is for students desiring a college level American history survey course. 
This course can earn 3 college credit hours per semester. This course offers dual 
credits, a high school social studies credit and college credit from St. Louis 
University’s 1818 program.  This course provides an in-depth study of American 
history from the 15

th
 century to the 21

st
 century.  Emphasis is placed upon high level 

thinking, college preparatory and occupational skills.  College History is student 
centered; students are primarily responsible for their learning.   

COMMITTEE MEMBERS: 
 
Gail Gengler 
Katie Kilker 
 

 

UNITS IN THIS COURSE/GRADE LEVEL 

UNIT TITLE UNIT DURATION 

UNIT 1: Exploration 3 weeks 

UNIT 2: Beginning of our Country 3 weeks 

UNIT 3: The Early Years 3 weeks 

UNIT 4: Sectionalism 3 weeks 

UNIT 5: Civil War 3 weeks 

ONGOING UNIT:  Writing/Book Review Ongoing throughout Semester 1 

 

BOARD APPROVED INSTRUCTIONAL MATERIALS FOR THIS COURSE ADDITIONAL INSTRUCTIONAL MATERIALS 

The American Pageant, AP Ed.,16e, Cengage Learning 
 

 

 

 

 

                                                                                          CURRICULUM OVERVIEW 

COURSE/GRADE LEVEL: College US History Semester 1 
 
CREDIT(S): 1/2 Unit  
 
PREREQUISITES: 3.0 GPA and Junior/Senior status 

CURRICULUM WRITTEN: 2015-2016 
 
BOARD APPROVAL: 
 
REVISED: 
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Semester 1 – Unit 1 - Exploration 

Content Area:Social Studies 
 
Course/Grade Level: 11-12 

Unit Title: Exploration 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
When Worlds collide 
 
 
 

Enduring Understandings: 
 
Students will explain the meaning of “When Worlds Collide” including Africans, Native 
Americans and Europeans 
 
 
 
 

Essential Questions: 
 
What was Columbus’ encounter with the Tainos? 
 
Compare and contrast the New England, middle, and southern colonies 
 
Describe the relationship between the French and Native Americans.  

 

Objective #1: Students will explain the meaning of “When Worlds Collide” including Africans, Native Americans and Europeans 

Essential Question: What is the meaning of “When Worlds Collide” 

Standards:     C3: D2.His.1.9-12, D2.His.3.9-12, D2.His.4.9-12 

Academic Vocabulary:   Puritans, Pilgrims, headright system, Toleration Act, backcountry, Roanoke, Jamestown, Bacon’s Rebellion, colonial regions, Tainios 

Lesson Plan 

Supporting Question: 
 
What was Columbus’ encounter with the Tainos? 

Supporting Question: 
 
Compare and contrast the New England, middle, and 
southern colonies 

Supporting Question: 
 
Describe the relationship between the French and 
Native Americans.  

Formative Performance Task: 
 
primary document 
 

Formative Performance Task: 
 
t-chart, exit slips 

Formative Performance Task: 
 
videos, exit slips 
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Summative Performance Task: 
Students will explain the meaning of “When Worlds Collide” including Africans, Native Americans and Europeans 

Taking Informed Action: 
Students go beyond what was taught in explaining worlds colliding.  

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  When Worlds Collide 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Students will explain the meaning of “When Worlds Collide” including Africans, Native Americans 

and Europeans 
The student exhibits no major errors or omissions. 

●  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Puritans, Pilgrims, headright system, Toleration Act, backcountry, Roanoke, Jamestown, 
Bacon’s Rebellion, colonial regions, Tainios 

However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Semester 1 – Unit 2 – Beginning of Our Country 

Content Area:Social Studies 
 
Course/Grade Level: 11-12 

Unit Title: Beginning of our Country 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Creating and establishing the United States 
 
 
 
 

Enduring Understandings: 
 
Students will outline the causes, events, and outcome for the War for Independence 
 
Students will compare the early founding fathers’ crises as they struggled to establish 
the new nation 
 

Essential Questions: 
 
How did the British and colonists interpret the King’s actions? 
 
Which battles cemented the eventual American victory? 
 
What does the Declaration of Independence mean in 21st century language? 
 

 

Objective #1:   Students will outline the causes, events, and outcome for the War for Independence 

Essential Question: What led to the War for Independence? 

Standards:    C3: D2.His.3.9-12, D2.His.4.9-12 

Academic Vocabulary:   Stamp Act, Intolerable Act, Loyalist, Patriot, Continental Congress, Declaration of Independence, Treaty of Paris, Albany Plan of Union, Proclamation of 
1763 

Lesson Plan 

Supporting Question: 
 
How did the British and colonists interpret the King’s 
actions? 

Supporting Question: 
 
Which battles cemented the eventual American victory? 

Supporting Question: 
 
What does the Declaration of Independence mean in 
21st century language? 

Formative Performance Task: 
debate, lobster vs. patriot t-chart, group questions 

Formative Performance Task: 
battle booklet, group questions 

Formative Performance Task: 
primary documents, group questions 
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Summative Performance Task: 
● Students will outline the causes, events, and outcome for the War for Independence 

Taking Informed Action: 
Students go beyond what was taught in outlining the causes, events, and outcome for the War for Independence.  

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Creation of the United States 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Students will outline the causes, events, and outcome for the War for Independence 

The student exhibits no major errors or omissions. 

● Students will outline the causes, events, and 
outcome for the War for Independence 
 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Stamp Act, Intolerable Act, Loyalist, Patriot, Continental Congress, Declaration of 
Independence, Treaty of Paris, Albany Plan of Union, Proclamation of 1763 

However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Objective #2:   Students will compare the early founding fathers’ crises as they struggled to establish the new nation 

Essential Question:  What were the foreign and domestic policies of Washington, Adams, and Jefferson? 

Standards:   C3: D2.His.3.9-12, D2.His.4.9-12 

Academic Vocabulary:   Whiskey Rebellion, Jay’s Treaty, XYZ affair, Alien and Sedition Acts, precedents, neutrality, Election of 1800, Judiciary Act 

Lesson Plan 

Supporting Question: 
What were the foreign and domestic policies of 
Washington? 

Supporting Question: 
What were the foreign and domestic policies of Adams? 

Supporting Question: 
What were the foreign and domestic policies of 
Jefferson? 

Formative Performance Task: 
group questions, exit slips 

Formative Performance Task: 
group questions, exit slips 

Formative Performance Task: 
group questions, exit slips 

 

Summative Performance Task: 
● Students will compare the early founding fathers’ crises as they struggled to establish the new nation 

Taking Informed Action: 

 Students will go above and beyond what was taught when describing the foreign and domestic policies of Washington, Adams, and Jefferson. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
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PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Established Nation 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Students will compare the early founding fathers’ crises as they struggled to establish the new 

nation 
 
The student exhibits no major errors or omissions. 

● Students will compare the early founding 
fathers’ crises as they struggled to establish the 
new nation 
 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Whiskey Rebellion, Jay’s Treaty, XYZ affair, Alien and Sedition Acts, precedents, 
neutrality, Election of 1800, Judiciary Act 

 
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Semester 1 – Unit 3 – The Early Years 

Content Area:  Social Studies 
 
Course/Grade Level: 11-12 

Unit Title: The Early Years 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Jackson’s Presidency 
 
 
 

Enduring Understandings: 
 
Historians call this the Age of Jackson. Discuss his contributions. Determine if the title is 
deserved. 
 
 
 

Essential Questions: 
 
What led to the formation of two distinct political parties? 
 
How did 19th century ideals lead to sectionalism? 
 
How did Jackson’s background lead to his accomplishments as president? 

 

Objective #1:  Historians call this the Age of Jackson. Discuss his contributions. Determine if the title is deserved. 

Essential Question:  Should this time period be called “The Age of Jackson”? 

Standards:   C3: C3: D2.His.2.9-12,D2.His.3.9-12, D2.His.4.9-12 

Academic Vocabulary:   spoils system, nullification crisis, Trail of Tears, Indian Removal Act, 2nd Bank of the United States, Missouri Compromise, sectionalism 

Lesson Plan 

Supporting Question: 
What led to the formation of two distinct political parties? 

Supporting Question: 
How did 19th century ideals lead to sectionalism? 

Supporting Question: 
How did Jackson’s background lead to his 
accomplishments as president? 

Formative Performance Task: 
t-chart, group questions 

Formative Performance Task: 
group questions, primary sources 

Formative Performance Task: 
video guide, group questions, primary sources 

 

Summative Performance Task: 
● Historians call this the Age of Jackson. Discuss his contributions. Determine if the title is deserved. 
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Taking Informed Action: 
Students go beyond what was taught in determining if Jackson’s title is deserved 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Historians call this the Age of Jackson. Discuss his contributions. Determine if the title is 

deserved. 
 
The student exhibits no major errors or omissions. 

● Historians call this the Age of Jackson. Discuss 
his contributions. Determine if the title is 
deserved. 
 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ spoils system, nullification crisis, Trail of Tears, Indian Removal Act, 2nd Bank of the 
United States, Missouri Compromise, sectionalism 

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Semester 1 - Unit 4 - Sectionalism 

Content Area:Social Studies 
 
Course/Grade Level: 11-12 

Unit Title: Sectionalism 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Reform and Manifest Destiny 
 
 
 

Enduring Understandings: 
 

● Students will explain the concept of Manifest Destiny and its effect on the 
country 

 
 
 
 
 

Essential Questions: 
 
Why was the Market Revolution different than any other revolution in American 
history? 
 
What are the significant reform movements? 
 
What is Manifest Destiny and how does it relate to the Mexican War and the 
annexation of Oregon? 

 

Objective #1:   Students will explain the concept of Manifest Destiny and its effect on the country 

Essential Question:  How did Manifest Destiny change the face of the US map? 

Standards:   C3: D2.His.3.9-12, D2.His.14.9-12, C3: D2.His.15.9-12 

Academic Vocabulary:   Reform movements, annexation of Texas, Manifest Destiny, American Colonization, westward expansion 

Lesson Plan 

Supporting Question: 
Why was the Market Revolution different than any 
other revolution in American history? 

Supporting Question: 
What are the significant reform movements? 

Supporting Question: 
What is Manifest Destiny and how does it relate to the 
Mexican War and the annexation of Oregon? 

Formative Performance Task: 
videos, group questions 

Formative Performance Task: 
student led discussion, group questions 

Formative Performance Task: 
videos, group questions 
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Summative Performance Task: 
● Students will explain the concept of Manifest Destiny and its effect on the country 

Taking Informed Action: 
Students will go above what was taught in explaining the effects of Manifest Destiny on the United States. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Students will explain the concept of Manifest Destiny and its effect on the country 

 
The student exhibits no major errors or omissions. 

● Students will explain the concept of Manifest 
Destiny and its effect on the country 

 
●  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Reform movements, annexation of Texas, Manifest Destiny, American Colonization, 
westward expansion 

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Semester 1 - Unit 5 - Civil War 

Content Area:Social Studies 
 
Course/Grade Level: 11-12 

Unit Title: Civil War  
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Civil War Era and Battles 
 
 
 
 

Enduring Understandings: 
 
Students will trace the motivations and reasons for the North and the South going to 
war. 
 
Students will analyze how specific battles were pivotal and significant to the outcome 
of the war 
 
 

Essential Questions: 
 

 How did the Kansas-Nebraska Act lead to the Civil War? 

 How did the Compromise of 1850 further segregate the North and South? 

 How did John Brown’s raid further segregate the North and South? 

 What was the significance of Gettysburg? 

 What was the significance of Antietam? 

 What was the significance of Bull Run? 

 

Objective #1:  Students will trace the motivations and reasons for the North and the South going to war. 

Essential Question:  Which events further divided the North and South? 

Standards:   C3: D2.His.3.9-12, D2.His.4.9-12, C3: D2.His.14.9-12,  D2.His.15.9-12 

Academic Vocabulary:  Dred Scott court case, total war, Compromise of 1850, Kansas Nebraska Act, Emancipation Proclamation, Union, Confederates 

Lesson Plan 

Supporting Question: 
How did the Kansas-Nebraska Act lead to the Civil War? 

Supporting Question: 
How did the Compromise of 1850 further segregate the 
North and South? 

Supporting Question: 
How did John Brown’s raid further segregate the North 
and South? 

Formative Performance Task: 
group questions, worksheet, t-charts, primary sources 

Formative Performance Task: 
group questions, worksheet, t-charts, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 
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Summative Performance Task: 
Students will trace the motivations and reasons for the North and the South going to war. 

Taking Informed Action: 
Students will go beyond what was taught in tracing the motivations for the North and South going to war.  

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  Civil War Era 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Students will trace the motivations and reasons for the North and the South going to war.  

 
The student exhibits no major errors or omissions. 

● Students will trace the motivations and reasons 
for the North and the South going to war.  
 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Dred Scott court case, total war, Compromise of 1850, Kansas Nebraska Act, 
Emancipation Proclamation, Union, Confederates 

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Objective #2:   Students will analyze how specific battles were pivotal and significant to the outcome of the war 

Essential Question:  What was the significance of the major battles? 

Standards:   C3: D2.His.3.9-12, D2.His.4.9-12, C3: D2.His.14.9-12,  D2.His.15.9-12 

Academic Vocabulary:  Bull Run, Antietam, Gettysburg, Vicksburg 

Lesson Plan 

Supporting Question:  
What was the significance of Bull Run? 

Supporting Question: 
What was the significance of Gettysburg? 

Supporting Question: 
What was the significance of Antietam? 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

 

Summative Performance Task: 
Students will analyze how specific battles were pivotal and significant to the outcome of the war 

Taking Informed Action: 
Students go beyond what was taught in analyzing significant and pivotal battles. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
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PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:   Civil War Battles 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Students will analyze how specific battles were pivotal and significant to the outcome of the 

war 
 
The student exhibits no major errors or omissions. 

● Students will analyze how specific battles were 
pivotal and significant to the outcome of the 
war 
 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Bull Run, Antietam, Gettysburg, Vicksburg 
 

However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Semester 1 – Ongoing Unit – Writing/Book Review 

Content Area:  Social Studies 
 
Course/Grade Level: 11-12 

Unit Title: Writing 
 
Unit Duration: Ongoing 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Writing, Book Review, and Historical Reflections 
 
 
 

Enduring Understandings: 
● Will be able to use proper English mechanics, including punctuation, grammar, 

spelling, sentence structure and capitalization. Vocabulary includes college 
level terms and ideas. 

● Critiques secondary sources clarifying author’s bias and point of view 
● Critiques a book including the author’s background, sources, and bias 

 
 
 
 

Essential Questions: 

 What is the author’s background? 

 What was the author’s bias? 

 What is the author’s bias? 

 Do students use correct punctuation? 

 Do students use correct sentence structure? 

 Do students use correct grammar and spelling? 

 What secondary sources did the author use? 

 What was the author’s bias? 

 What was the author’s point of view? 

 

Objective #1:   Will be able to use proper English mechanics, including punctuation, grammar, spelling, sentence structure and capitalization. Vocabulary includes college level 
terms and ideas. 

Essential Question:  Can students write using correct grammar? 

Standards:   C3: D2.His.7.9-12, D2.His.9.9-12, D2.His.11.9-12,  D2.His.13.9-12 

Academic Vocabulary:   punctuation, grammar, spelling, sentence structure 

Lesson Plan 

Supporting Question: 
Do students use correct punctuation? 

Supporting Question: 
Do students use correct grammar and spelling? 

Supporting Question: 
Do students use correct sentence structure? 

Formative Performance Task: 
proofreading, re-writes 

Formative Performance Task: 
proofreading, re-writes 

Formative Performance Task: 
proofreading, re-writes 
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Summative Performance Task: 
● Will be able to use proper English mechanics, including punctuation, grammar, spelling, sentence structure and capitalization. Vocabulary includes college level terms 

and ideas. 

Taking Informed Action: 
Students will go above and beyond in using proper English mechanics.  

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, proofreading, re-writes, reteach and 
reassess during class and utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Writing Mechanics 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will be able to use proper English mechanics, including punctuation, grammar, spelling, 

sentence structure and capitalization. Vocabulary includes college level terms and ideas.  
The student exhibits no major errors or omissions. 

● Will be able to use proper English mechanics, 
including punctuation, grammar, spelling, 
sentence structure and capitalization. 
Vocabulary includes college level terms and 
ideas.  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Uses proper English mechanics including spelling and capitalization. Vocabulary is basic. 

However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  



31 

 

 

Objective #2:   Critiques a book including the author’s background, sources, and bias 

Essential Question:  What is the author’s background and bias? 

Standards:   C3: D2.His.7.9-12, D2.His.9.9-12, D2.His.11.9-12,  D2.His.13.9-12 

Academic Vocabulary:   background, sources, bias 

Lesson Plan 

Supporting Question: 
What is the author’s background? 

Supporting Question: 
Does the author use a good mix of primary and 
secondary sources? 

Supporting Question: 
What is the author’s bias? 
 

Formative Performance Task: 
worksheets, practice 

Formative Performance Task: 
worksheets, practice 

Formative Performance Task: 
worksheets, practice 

 

Summative Performance Task:   Critiques a book including the author’s background, sources, and bias 

Taking Informed Action:   Students go beyond what was taught in critiquing author’s bias. 

  

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, proofreading, re-writes, reteach and 
reassess during class and utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
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PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:   Book Review 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Critiques a book including the author’s background, sources, and bias 

 
The student exhibits no major errors or omissions. 

● Critiques a book including the author’s 
background, sources, and bias 

 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
●  

○ Student gives a detailed overview of their book 
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  

 

 

Objective #3:   Critiques secondary sources clarifying author’s bias and point of view 

Essential Question:  What is the author’s bias? 

Standards:   C3: D2.His.7.9-12, D2.His.9.9-12, D2.His.11.9-12,  D2.His.13.9-12 

Academic Vocabulary:   bias, sources, point of view 

Lesson Plan 

Supporting Question: 
What secondary sources did the author use? 

Supporting Question: 
What was the author’s bias? 
 

Supporting Question: 
What was the author’s point of view? 
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Formative Performance Task: 
charts, worksheets, primary sources 

Formative Performance Task: 
charts, worksheets, primary sources 

Formative Performance Task: 
charts, worksheets, primary sources 

 

Summative Performance Task: 
● Critiques secondary sources clarifying author’s bias and point of view 

Taking Informed Action: 
Students go beyond critiquing author’s bias.  

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, proofreading, re-writes, reteach and 
reassess during class and utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  Historical Reflections 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Critiques secondary sources clarifying author’s bias and point of view 

The student exhibits no major errors or omissions. 

● Critiques secondary sources clarifying author’s 
bias and point of view 
 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Student summarizes author’s work 

However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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                                                                                          CURRICULUM OVERVIEW 

COURSE/GRADE LEVEL: College US History 2 
 
CREDIT(S): 1/2 
 
PREREQUISITES: 3.0 in coursework and Junior/Senior status 

CURRICULUM WRITTEN: 2015-2016 school year 
 
BOARD APPROVAL: 
 
REVISED: 

 

COURSE DESCRIPTION: 
 
This course is for students desiring a college level American history survey course. 
This course can earn 3 college credit hours per semester. This course offers dual 
credits, a high school social studies credit and college credit from St. Louis 
University’s 1818 program.  This course provides an in-depth study of American 
history from the 15

th
 century to the 21

st
 century.  Emphasis is placed upon high level 

thinking, college preparatory and occupational skills.  College History is student 
centered; students are primarily responsible for their learning.   

COMMITTEE MEMBERS: 
 
Gail Gengler 
Katie Kilker 
 
 

 

UNITS IN THIS COURSE/GRADE LEVEL 

UNIT TITLE UNIT DURATION 

UNIT 1: Industry, Indians, and Moving West – Westward Expansion 3 weeks 

UNIT 2: World War I 3 weeks 

UNIT 3: Great Depression and New Deal 3 weeks 

UNIT 4: World War II 3 weeks 

UNIT 5: Cold War and Civil Rights 3 weeks 

UNIT 6: Vietnam and Modern History 3 weeks 

ONGOING UNIT:  Writing/Book Review Ongoing throughout Semester 2 

 

BOARD APPROVED INSTRUCTIONAL MATERIALS FOR THIS COURSE ADDITIONAL INSTRUCTIONAL MATERIALS 

The American Pageant, AP Ed., 12e, Cengage Learning 
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Semester 2 - Unit 1 - Westward Expansion 

Content Area:Social Studies 
 
Course/Grade Level: 11-12 

Unit Title: Westward Expansion 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Westward Expansion 
 
 
 

Enduring Understandings: 
 

● Throughout the pursuit of empire 1870-1900, illustrate the continued 
existence of racism. Discuss at least 3 ethnic groups with examples. 

 
 
 
 

Essential Questions: 
 
How did nativism effect the treatment of immigrants? 
 
How did the continued westward expansion impact Native Americans and African 
Americans? 
 
How did Manifest Destiny support the conquering of the Pacific? 

 

Objective #1:    Throughout the pursuit of empire 1870-1900, illustrate the continued existence of racism. Discuss at least 3 ethnic groups with examples. 

Essential Question:   How did nativism effect the treatment and conquest of other races 

Standards:   GLE/CLE 3.a.A., 3.a.I., 3.a.N., 3.a.S., 3.a.U., 3.a.W, 4.A. 

Academic Vocabulary:   imperialism, The Maine, yellow journalism, Gilded Age, Platt and Teller amendment, good neighbor policy, nativism, Jim Crow, open door policy, 
sphere of influence, Gospel of Wealth, Social Gospel 

Lesson Plan 

Supporting Question: 
How did nativism effect the treatment of immigrants? 

Supporting Question: 
How did the continued westward expansion impact 
Native Americans and African Americans? 

Supporting Question: 
How did Manifest Destiny support the conquering of the 
Pacific? 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 
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Summative Performance Task: 
● Throughout the pursuit of empire 1870-1900, illustrate the continued existence of racism. Discuss at least 3 ethnic groups with examples. 

Taking Informed Action:Students will go above and beyond when describing the existence of racism 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutor 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Western Expansion 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
●  Throughout the pursuit of empire 1870-1900, illustrate the continued existence of racism. 

Discuss at least 3 ethnic groups with examples. 
The student exhibits no major errors or omissions. 

● Throughout the pursuit of empire 1870-1900, 
illustrate the continued existence of racism. 
Discuss at least 3 ethnic groups with examples. 
 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ imperialism, The Maine, yellow journalism, Gilded Age, Platt and Teller amendment, 
good neighbor policy, nativism, Jim Crow, open door policy, sphere of influence, 
Social Gospel, Gospel of Wealth 

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Semester 2 - Unit 2 - Progressives and World War I 

Content Area:Social Studies 
 
Course/Grade Level: 11-12 

Unit Title: Progressives and World War I 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Progressives and the entrance into World War I 
 

Enduring Understandings: 
● Why was there a need for progressivism at the turn of the 20th 

century? 
● What propelled the United States to enter the Great War and explain 

her contributions to the outcome? 
 
 
 
 

Essential Questions: 

 What was the significance of Hull House in the immigration community? 

 How did muckraking expose the underbelly of American society? 

 How were prohibition and suffrage linked? 

 How did the Zimmerman note, the Lusitania, and unrestricted submarine 
warfare push the United States away from neutrality? 

 How did the advancement of technology and the type of warfare affect the 
death count? 

 What new concerns did Americans face as the war came to a conclusion? 

 

Objective #1:   Why was there a need for progressivism at the turn of the 20th century? 

Essential Question:   What did progressives believe? 

Standards:  GLE/CLE, 3.a.I., 6.L., 6.N. 

Academic Vocabulary:   muckraker, The Jungle, pure food and drug,  prohibition, suffrage, Hull House, Triangle Shirtwaist Company, 

Lesson Plan 

Supporting Question: 
What was the significance of Hull House in the 
immigration community? 

Supporting Question: 
How did muckraking expose the underbelly of 
American society? 
 

Supporting Question: 
How were prohibition and suffrage linked? 
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Formative Performance Task: 
group questions, worksheet, t-chart, primary 
sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary 
sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary 
sources 

 

Summative Performance Task: 
● Why was there a need for progressivism at the turn of the 20th century? 

Taking Informed Action: 
Students will go above and beyond when describing progressivism 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during 
class and utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been 
met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Progressives 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Why was there a need for progressivism at the turn of the 20th century? 

The student exhibits no major errors or omissions. 

● Describe a need for progressivism at the turn of the 20th 
century. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ muckraker, The Jungle, pure food and drug,  prohibition, suffrage, Hull House, Triangle Shirtwaist 
Company, 

However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex ideas and 
processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Objective #2:   What propelled the United States to enter the Great War and explain her contributions to the outcome? 

Essential Question:   How did the US become involved in the Great War? 

Standards:   GLE/CLE 3.a.W., 3.a.N., 3.a.X. 

Academic Vocabulary:   Lusitania, Zimmerman Note, 14 Points, League of Nations, isolation, trench warfare, Espionage Act, Sedition Act, Red Scare, Treaty of 
Versailles  

Lesson Plan 

Supporting Question:  
 How did the Zimmerman note, the Lusitania, and 
unrestricted submarine warfare push the United 
States away from neutrality? 

Supporting Question: 
How did the advancement of technology and the 
type of warfare affect the death count? 

Supporting Question: 
What new concerns did Americans face as the war 
came to a conclusion? 

Formative Performance Task: 
primary sources, videos, group questions 

Formative Performance Task: 
primary sources, t-charts, group questions 

Formative Performance Task: 
primary sources, worksheets, group questions 

 

Summative Performance Task: 
● What propelled the United States to enter the Great War and explain her contributions to the outcome.  

Taking Informed Action: 
Students go above and beyond explaining the United States’ contributions.  

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during 
class and utilize AIP and ASI time as well as NHS tutoring 
 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been 
met. 
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PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  World War I 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was 
taught. 

●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● What propelled the United States to enter the Great War and explain her 

contributions to the outcome.  
 
The student exhibits no major errors or omissions. 

● Explain what propelled the United States to 
enter the Great War and her contributions 
to the outcome. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the 
student: 

● Recognizes or recalls specific terminology, such as: Lusitania, Zimmerman Note, 14 
Points, League of Nations, isolation, trench warfare, Espionage Act, Sedition Act, Red 
Scare, Treaty of Versailles  

○  

However, the student exhibits major errors or omissions regarding the more complex ideas 
and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of 
the more complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Semester 2 - Unit 3 - Great Depression and New Deal 

Content Area:Social Studies 
 
Course/Grade Level: 11-12 

Unit Title: Great Depression and New Deal 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● technology 
● websites 
● video links/DVDs/Recordings 

 

Big Idea: 
 
Great Depression 
 
 

Enduring Understandings: 
 
Students will summarize the reasons why the Great Depression occurred and evaluate 
Roosevelt’s New Deal Programs 
 

Essential Questions: 
 
What was the 1st 100 days? 
Why was the decade of the 1920s called the roaring 20s? 
What were the 3 main causes of the Great Depression? 

 

Objective #1:   Students will summarize the reasons why the Great Depression occurred and evaluate Roosevelt’s New Deal Programs 

Essential Question:   How did the New Deal affect the Great Depression? 

Standards:    GLE/CLE: 2.C., 3.a.J., 3.a.R., 4.A., 6.N, 7.f. 

Academic Vocabulary:   social security act, alphabet soup, dust bowl, Hooverville, speculation 

Lesson Plan 

Supporting Question: 
What were the 3 main causes of the Great Depression? 

Supporting Question: 
What was the 1st 100 days? 

Supporting Question: 
Why was the decade of the 1920s called the roaring 
20s? 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

 

Summative Performance Task: 
● Will summarize the reasons why the Great Depression occurred and evaluate Roosevelt’s New Deal Programs 

Taking Informed Action: 
Students will go above and beyond when summarizing the Great Depression and Roosevelt’s New Deal.  
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Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Great Depression and New Deal 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will summarize the reasons why the Great Depression occurred and evaluate Roosevelt’s 

New Deal Programs 
 
The student exhibits no major errors or omissions. 

● Summarize the reasons why the Great 
Depression occurred and evaluate Roosevelt’s 
New Deal Programs 

 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ social security act, alphabet soup, dust bowl, Hooverville, speculation 
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Semester 2 - Unit 4 - World War II 

Content Area:Social Studies 
 
Course/Grade Level: 11-12 

Unit Title: World War II 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
World War II 

Enduring Understandings: 
 
Students will trace the changes in American policy from isolationism to involvement in 
World War II.  
 

Essential Questions: 
 
How did the United States begin involvement in WWII? 
What was the difference between the Pacific theater and the European theater? 
Should Truman have dropped the atomic bomb on Japan? 

 

Objective #1:   Students will trace the changes in American policy from isolationism to involvement in World War II.  

Essential Question:  How did the US get involved in WWII? 

Standards:   GLE/CLE: 3.a.W, 3.a.X, 7.a., 7.c., 7.f. 

Academic Vocabulary:   appeasement, genocide, D-Day, island hopping, Lend-Lease Act, Atlantic Charter, totalitarianism, United Nations, Manhattan Project, Neutrality Act 

Lesson Plan 

Supporting Question: 
Should Truman have dropped the atomic bomb on 
Japan? 

Supporting Question: 
What was the difference between the Pacific theater 
and the European theater? 

Supporting Question: 
How did the United States begin involvement in WWII? 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

 

Summative Performance Task:   Students will trace the changes in American policy from isolationism to involvement in World War II.  

Taking Informed Action:   Students will go above and beyond when tracing the changes in American policy from isolationism to involvement in World War II.  
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Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  World War II 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Students will trace the changes in American policy from isolationism to involvement in World 

War II.  
 
The student exhibits no major errors or omissions. 

● Trace the changes in American policy from 
isolationism to involvement in World War II.  
 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ appeasement, genocide, D-Day, island hopping, Lend-Lease Act, Atlantic Charter, 
totalitarianism, United Nations, Manhattan Project, Neutrality Act 

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Semester 2 - Unit 5 - Cold War and Civil Rights 

Content Area:Social Studies 
 
Course/Grade Level: 11-12 

Unit Title: Cold War and Civil Rights 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Cold War and Civil Rights 

Enduring Understandings: 
 
Explain the significance and background of the events throughout the Cold War 
Trace the development of the Civil Rights Movement 
 
 

Essential Questions: 
 
How did the closing days of World War II contribute to the Cold War? 
How did the Bay of Pigs and the Cuban Missile Crisis lead us to the brink of World War III? 
How did the threat of communism drive American foreign policy? 
Who led the Civil Rights Movement and what tactics were used? 
Where were the greatest improvements in race relations? (Hollywood, athletics, political) 
How were Civil Rights advancements enforced through legislation? 

 

Objective #1:   Explain the significance and background of the events throughout the Cold War 

Essential Question:   What was the significance of the Civil War? 

Standards:   GLE/CLE: 3.a.W, 3.a.X, 7.a., 7.c., 7.f. 

Academic Vocabulary:   McCarthyism, NATO, Warsaw Pact, satellite nation, Bay of Pigs, Cuban Missile Crisis, Iron Curtain, Marshall Plan, Truman Doctrine, nuclear weapons, 
communism, domino theory, containment 

Lesson Plan 

Supporting Question: 
How did the closing days of World War II contribute to 
the Cold War? 

Supporting Question: 
How did the Bay of Pigs and the Cuban Missile Crisis 
lead us to the brink of World War III? 

Supporting Question: 
How did the threat of communism drive American 
foreign policy? 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 
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Summative Performance Task: 
Explain the significance and background of the events throughout the Cold War 

Taking Informed Action: 
Students will go above and beyond when explaining the significance of events during the Cold War. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Cold War 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Explain the significance and background of the events throughout the Cold War 

 
The student exhibits no major errors or omissions. 

● Explain the significance and background of the 
events throughout the Cold War 

 
●  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ McCarthyism, NATO, Warsaw Pact, satellite nation, Bay of Pigs, Cuban Missile Crisis, 
Iron Curtain, Marshall Plan, Truman Doctrine, nuclear weapons, communism, domino 
theory, containment 

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Semester 2 - Unit 6 - Vietnam and Present History 

Content Area:Social Studies 
 
Course/Grade Level: 11-12 

Unit Title: Vietnam and Present History 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Vietnam and Present History 
 
 
 

Enduring Understandings: 
 
How did the Vietnam War shift American politics and opinions on the homefront? 
 
How does recent history affect today’s world? 
 
 
 

Essential Questions: 
 
Why did the US get involved in Vietnam? 
How did the Vietnam War lead to change in the voting age? 
Compare and Contrast the Hawks and the Doves. 
How did the fall of communism effect the United States? 
Explain the economic principles of the last 5 presidents? 
How does the rise of terrorism worldwide affect American domestic and foreign policy? 

 

Objective #1:   How did the Vietnam War shift American politics and opinions on the homefront? 

Essential Question:   Why did the Vietnam War have such a polarizing effect? 

Standards:   GLE/CLE:3.a.W., 3.a.X, 7.a., 7.c., 7.f 

Academic Vocabulary:   dove, hawk, Tet Offensive, Gulf of Tonkin Resolution, Vietnamization, My Lai Massacre, escalation, 17th parallel, Pentagon Papers, draft dodger, Ho 
Chi Minh Trail, napalm, carpet bombing 

Lesson Plan 

Supporting Question: 
Why did the US get involved in Vietnam? 

Supporting Question: 
How did the Vietnam War lead to change in the voting age? 

Supporting Question: 
Compare and Contrast the Hawks and the Doves. 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 
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Summative Performance Task: 
How did the Vietnam War shift American politics and opinions on the homefront? 

Taking Informed Action: 
Students will go above and beyond when explaining the shift in American politics and opinions. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Vietnam War 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● How did the Vietnam War shift American politics and opinions on the homefront? 

 
The student exhibits no major errors or omissions. 

● Describe how the Vietnam War shifted American 
politics and opinions on the homefront. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ dove, hawk, Tet Offensive, Gulf of Tonkin Resolution, Vietnamization, My Lai 
Massacre, escalation, 17th parallel, Pentagon Papers, draft dodger, Ho Chi Minh Trail, 
napalm, carpet bombing 

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Objective #2:   How does recent history affect today’s world? 

Essential Question:   Explain the impact of recent history. 

Standards:   GLE/CLE: 3.a.W., 3.a.X, 4k., 6,k.7.a., 7.c. 

Academic Vocabulary:   Reaganomics, war on terror, Iran Contra, terrorism, Bush Doctrine, Persian Gulf War, ObamaCare, Lewinsky Scandal, Wall Street 

Lesson Plan 

Supporting Question:  
How did the fall of communism effect the United 
States? 

Supporting Question: 
Explain the economic principles of the last 5 presidents? 

Supporting Question: 
How does the rise of terrorism worldwide affect 
American domestic and foreign policy? 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

Formative Performance Task: 
group questions, worksheet, t-chart, primary sources 

 

Summative Performance Task:   How does recent history affect today’s world? 

Taking Informed Action:   Students will go above and beyond when explaining recent history in today’s society. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
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PROFICIENCY SCALE FOR THIS STANDARD 

 

STANDARD:   Modern History 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● How does recent history affect today’s world? 

 
The student exhibits no major errors or omissions. 

● Describe how recent history affects today’s 
world. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Reaganomics, war on terror, Iran Contra, terrorism, Bush Doctrine, Persian Gulf War, 
ObamaCare, Lewinsky Scandal, Wall Street 

However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Semester 2 – Ongoing Unit – Writing/Book Review 

Content Area:  Social Studies 
 
Course/Grade Level: 11-12 

Unit Title: Writing 
 
Unit Duration: Ongoing 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Writing, Book Review, and Historical Reflections 
 
 
 

Enduring Understandings: 
● Will be able to use proper English mechanics, including punctuation, grammar, 

spelling, sentence structure and capitalization. Vocabulary includes college 
level terms and ideas. 

● Critiques secondary sources clarifying author’s bias and point of view 
● Critiques a book including the author’s background, sources, and bias 

 
 
 
 

Essential Questions: 

 What is the author’s background? 

 What was the author’s bias? 

 What is the author’s bias? 

 Do students use correct punctuation? 

 Do students use correct sentence structure? 

 Do students use correct grammar and spelling? 

 What secondary sources did the author use? 

 What was the author’s bias? 

 What was the author’s point of view? 

 

Objective #1:   Will be able to use proper English mechanics, including punctuation, grammar, spelling, sentence structure and capitalization. Vocabulary includes college level 
terms and ideas. 

Essential Question:  Can students write using correct grammar? 

Standards:   C3: D2.His.7.9-12, D2.His.9.9-12, D2.His.11.9-12,  D2.His.13.9-12 

Academic Vocabulary:   punctuation, grammar, spelling, sentence structure 

Lesson Plan 

Supporting Question: 
Do students use correct punctuation? 

Supporting Question: 
Do students use correct grammar and spelling? 

Supporting Question: 
Do students use correct sentence structure? 

Formative Performance Task: 
proofreading, re-writes 

Formative Performance Task: 
proofreading, re-writes 

Formative Performance Task: 
proofreading, re-writes 
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Summative Performance Task: 
● Will be able to use proper English mechanics, including punctuation, grammar, spelling, sentence structure and capitalization. Vocabulary includes college level terms 

and ideas. 

Taking Informed Action: 
Students will go above and beyond in using proper English mechanics.  

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, proofreading, re-writes, reteach and 
reassess during class and utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Writing Mechanics 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will be able to use proper English mechanics, including punctuation, grammar, spelling, 

sentence structure and capitalization. Vocabulary includes college level terms and ideas.  
The student exhibits no major errors or omissions. 

● Will be able to use proper English mechanics, 
including punctuation, grammar, spelling, 
sentence structure and capitalization. 
Vocabulary includes college level terms and 
ideas.  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Uses proper English mechanics including spelling and capitalization. Vocabulary is basic. 

However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Objective #2:   Critiques a book including the author’s background, sources, and bias 

Essential Question:  What is the author’s background and bias? 

Standards:   C3: D2.His.7.9-12, D2.His.9.9-12, D2.His.11.9-12,  D2.His.13.9-12 

Academic Vocabulary:   background, sources, bias 

Lesson Plan 

Supporting Question: 
What is the author’s background? 

Supporting Question: 
Does the author use a good mix of primary and 
secondary sources? 

Supporting Question: 
What is the author’s bias? 
 

Formative Performance Task: 
worksheets, practice 

Formative Performance Task: 
worksheets, practice 

Formative Performance Task: 
worksheets, practice 

 

Summative Performance Task:   Critiques a book including the author’s background, sources, and bias 

Taking Informed Action:   Students go beyond what was taught in critiquing author’s bias. 

  

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, proofreading, re-writes, reteach and 
reassess during class and utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
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PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:   Book Review 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Critiques a book including the author’s background, sources, and bias 

 
The student exhibits no major errors or omissions. 

● Critiques a book including the author’s 
background, sources, and bias 

 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
●  

○ Student gives a detailed overview of their book 
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  

 

 

Objective #3:   Critiques secondary sources clarifying author’s bias and point of view 

Essential Question:  What is the author’s bias? 

Standards:   C3: D2.His.7.9-12, D2.His.9.9-12, D2.His.11.9-12,  D2.His.13.9-12 

Academic Vocabulary:   bias, sources, point of view 

Lesson Plan 

Supporting Question: 
What secondary sources did the author use? 

Supporting Question: 
What was the author’s bias? 
 

Supporting Question: 
What was the author’s point of view? 
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Formative Performance Task: 
charts, worksheets, primary sources 

Formative Performance Task: 
charts, worksheets, primary sources 

Formative Performance Task: 
charts, worksheets, primary sources 

 

Summative Performance Task: 
● Critiques secondary sources clarifying author’s bias and point of view 

Taking Informed Action: 
Students go beyond critiquing author’s bias.  

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, proofreading, re-writes, reteach and 
reassess during class and utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  Historical Reflections 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Critiques secondary sources clarifying author’s bias and point of view 

The student exhibits no major errors or omissions. 

● Critiques secondary sources clarifying author’s 
bias and point of view 
 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Student summarizes author’s work 

However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  

 



56 

 

 

 

 

AP PSYCHOLOGY CURRICULUM 

 

COURSE DESCRIPTION: 

AP PSYCHOLOGY  
     (Social Sciences)  1  unit; 11-12; 
     prerequisite: none 
  
The AP Psychology course is year-long designed to introduce students to the systematic and scientific study of the behavioral and mental processes 
of human beings and other animals.  Students are exposed to the psychological facts, principles and phenomena associated with each of the major 
subfields within psychology.  They also learn about the ethics and methods that psychologists use in their science and practice.  Students will have 
the option to take the AP exam at the end of the course.  There is a fee associated with the exam. 
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                                                                                          CURRICULUM OVERVIEW 

COURSE/GRADE LEVEL: AP Psychology 
 
CREDIT(S): 1 
 
PREREQUISITES: None 

CURRICULUM WRITTEN: Spring 2016 
 
BOARD APPROVAL: 
 
REVISED: 

 

COURSE DESCRIPTION: 
 The AP Psychology course is designed to introduce students to the systematic and scientific 
study of the behavior and mental processes of human beings.  

COMMITTEE MEMBERS: 
Amber Perkins 
David Jones 

 

UNITS IN THIS COURSE/GRADE LEVEL 

UNIT TITLE UNIT DURATION 

UNIT 1: History and approaches 6-10 class periods 

UNIT 2: Research method 6-10 class periods 

UNIT 3: Biology of behavior 6-10 class periods 

UNIT 4: Sensation and perception 6-10 class periods 

UNIT 5: States of Consciousness 6-10 class periods 

UNIT 6: Learning/memory 6-10 class periods 

UNIT 7:  Human Development 6-10 class periods 

UNIT 8:  Motivation and Emotion 6-10 class periods 

UNIT 9:  Gender and Personality 6-10 class periods 

UNIT 10:  Testing 6-10 class periods 

UNIT 11:  Disorders and Treatment 6-10 class periods 

UNIT 12:  Social Psychology 6-10 class periods 

 

BOARD APPROVED INSTRUCTIONAL MATERIALS FOR THIS COURSE ADDITIONAL INSTRUCTIONAL MATERIALS 

“The Science of Psychology 3”, Laura King, McGraw-Hill 
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AP Psychology - Unit 1 – Introduction to Psychology 

Content Area: AP Psychology 
 
Course/Grade Level:11-12 

Unit Title: Introduction to Psychology 
 
Unit Duration:6-10 class periods 

Materials/Instructional Resources For This Unit: 
AP textbook 
AV materials 

Big Idea: What is psychology and what are the approaches to studying psychology 
 
 

Enduring Understandings:  
Define psychology. 
Contemporary approaches to psychology. 

Essential Questions: 
What is Psychology? 
How do psychologists study behavior and thinking? 

 

Objective #1:   Origins of psychology 

Essential Question:   What are the various approaches to studying human behavior? 

Standards:   GLE/CLE, C3, NCSS 

Academic Vocabulary:   psychology, behavior, mental processes, biological approach, behavioral approach, psychodynamic approach, humanistic approach, cognitive 
approach, evolutionary approach, sociocultural approach 

Lesson Plan 

Supporting Question: 
What is the relationship between the mind and the 
body? 

Supporting Question: 
What do psychologists do? 

Supporting Question: 
What makes psychology a science? 
 

Formative Performance Task: 
Students will create a chart tracing the connection of 
the mind to the body. 

Formative Performance Task: 
Students will research 2 fields/careers outside of 
psychology that utilize psychology. 

Formative Performance Task: 
Students will write a 3 paragraph essay explaining why 
psychology is in the social science department. 

 

Summative Performance Task:   Students will create a timeline highlighting the stages in the history of psychology and the important people and approaches to the study of 
human behavior. 

Taking Informed Action:   Students will investigate new research or develop new hypothesis concerning human behavior. 
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Differentiation 

How will we respond if students have not learned? 
Interventions: Students will retest, reassess and utilize AIP, ASI and NHS tutors to 
achieve proficiency in the standard.  

How will we respond if students have already learned? 
Extensions/Enrichments: Students will work towards reaching Level 3 or 4 mastery 
after achieving Level 2 proficiency. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Origins of psychology 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will demonstrate an understanding of the various approaches to studying human behavior? 

 
The student exhibits no major errors or omissions. 

● Students will create a timeline highlighting the 
stages in the history of psychology and the 
important people and approaches to the study 
of human behavior. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as:psychology, behavior, mental processes, 

biological approach, behavioral approach, psychodynamic approach, humanistic approach, 
cognitive approach, evolutionary approach, sociocultural approach 

○  
● Performs basic processes, such as: 

○  
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will define and explain the terminology 
associated with this standard. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP Psychology - Unit 2 - Research Methods in Psychology 

Content Area: AP Psychology 
 
Course/Grade Level:11-12 

Unit Title: Research methods in Psychology 
 
Unit Duration:6-10 class periods 

Materials/Instructional Resources For This Unit: 
AP Textbook 
AV materials 

Big Idea:    Thinking critically about psychological research 
 
 

Enduring Understandings: 
The Scientific Method and psychological research. 
Types of psychological research 

Essential Questions: 
How do psychologists use the scientific method to study behavior and mental 
processes? 

 

Objective # 1:   Research methods in psychology 

Essential Question:   How do psychologists use the scientific method to study behavior and mental processes? 

Standards:   GLE/CLE, C3, NCSS 

Academic Vocabulary:   variable, hypothesis, meta-analysis, case study, correlational research, dependent and independent variable, validity, bias, naturalistic observation, 
placebo, control group  

Lesson Plan 

Supporting Question: 
Which methods of research are appropriate for the 
study of different behaviors? 

Supporting Question: 
How do psychologists make ethical decisions about 
researching behavior with human and animal subjects? 

Supporting Question: 
Identify the elements of an experiment. 
 

Formative Performance Task: 
Students will create a T-chart outlining pros and cons of 
the different research methods. 
 

Formative Performance Task: 
Students will write a short essay supported with 
evidence arguing for or against animals and humans in 
research.  

Formative Performance Task: 
Students will define each part of an experiment. 

 

Summative Performance Task:·          
Set Up: Generating research lists.  Students will have available a sheet of paper with seven boxes.  Label each box with one of the seven methods of research discussed in the 
text.  Ask students to help create a list of questions they have about human behavior.  Begin with the following example: I have always wondered why the same students 
seem to be consistently late to class. 
Task: Ask students to identify which of the seven research methods would be a good way to research an item from the list.  Have students write the items in the appropriate 
box.  An item may be placed in two or more boxes.  During the study of the methods students will have an opportunity to make any changes based on what they have learned.    
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Taking Informed Action: Formulate their own research in terms of the psychological. Students will create and write their own psychological study.  Students will create the 
topic, complete previous research, write a survey, collect data, and evaluate the data.  Students will either prove or disprove their hypothesis by the end of the study and 
paper completion.   

 

Differentiation 

How will we respond if students have not learned? 
Interventions: Students will retake standards, reassess and reteach utilizing AIP, ASI 
and NHS tutors. 

How will we respond if students have already learned? 
Extensions/Enrichments: Students will work towards Level 3 and 4 mastery after 
achieving Level 2 proficiency. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Research methods in psychology 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will explain how  psychologists use the scientific method to study behavior and mental processes? 

 
The student exhibits no major errors or omissions. 

●  Set Up: Generating research lists.  Students will have available a sheet 
of paper with seven boxes.  Label each box with one of the seven 
methods of research discussed in the text.  Ask students to help create 
a list of questions they have about human behavior.  Begin with the 
following example: I have always wondered why the same students 
seem to be consistently late to class. 

● Task: Ask students to identify which of the seven research methods 
would be a good way to research an item from the list.  Have students 
write the items in the appropriate box.  An item may be placed in two 
or more boxes.  During the study of the methods students will have an 
opportunity to make any changes based on what they have learned.    

 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: variable, hypothesis, meta-analysis, case study, 

correlational research, dependent and independent variable, validity, bias, naturalistic observation, placebo, 
control group  

○  
● Performs basic processes, such as: 

○  
 
However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

● Students will demonstrate a basic understanding of the terms. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex ideas 
and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP Psychology - Unit 3 - Biology of the Brain 

Content Area: AP Psychology 
 
Course/Grade Level:11-12 

Unit Title: Biology of the brain 
 
Unit Duration: 6-10 class periods 

Materials/Instructional Resources For This Unit: 
AP textbook 
AV materials 

Big Idea:    Systems of the body and how they impact behavior 
 
 

Enduring Understandings: 
Students will understand the parts of the brain and body and how they influence 
behavior. 

Essential Questions: 
How do biological processes relate to behavior? 

 

Objective #1:   Biology of the brain 

Essential Question:  How do biological processes relate to behavior? 

Standards:   GLE/CLE, C3, NCSS 

Academic Vocabulary:   central nervous system, peripheral nervous system, plasticity, neuron, endocrine system, glands, neurotransmitter, stem cells, genes, stress 

Lesson Plan 

Supporting Question: 
How do the biological processes work to create and 
sustain behavior? 

Supporting Question: 
How does damage to a biological process or part affect 
behavior? 

Supporting Question: 
Delineate the different steps of the neural chain. 
 

Formative Performance Task: 
Students will create a graphic organizer displaying the 3 
main systems of the body and how they work to 
influence behavior. 

Formative Performance Task: 
Create a chart detailing how the brain and body repairs 
itself.  Identify appropriate terms.  

Formative Performance Task: 
Students will use an outline map of the body and chart 
the various systems and connect how they 
communicate. 

 

Summative Performance Task:    Create a graphic organizer explaining how neurons work using the metaphor of a relay race. 

Taking Informed Action:   Students will research current studies discussing how the brain influences behavior 
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Differentiation 

How will we respond if students have not learned? 
Interventions: Students will retest, relearn, reassess utilizing AIP, ASI and NHS tutors 
 

How will we respond if students have already learned? 
Extensions/Enrichments: Students will strive for Level 3 and 4 mastery after achieving 
Level 2 proficiency. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Biology of the brain 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will explain how biological processes relate to behavior? 

 
The student exhibits no major errors or omissions. 

● Create a graphic organizer explaining how 
neurons work using the metaphor of a relay 
race. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: central nervous system, peripheral nervous 

system, plasticity, neuron, endocrine system, glands, neurotransmitter, stem cells, genes, stress 
○  

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will demonstrate basic understanding 
of the terms. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP Psychology - Unit 4 - Sensation and Perception 

Content Area: AP Psychology 
 
Course/Grade Level:11-12 

Unit Title: Sensation and Perception 
 
Unit Duration:6-10 class periods 

Materials/Instructional Resources For This Unit: 
AP textbook 
AV materials 

Big Idea: 
How we sense and perceive the world. 
 

Enduring Understandings: 
The 7 senses and how they can affect perception 

Essential Questions: 
How do the seven senses receive and translate signals to the brain for processing? 

 

Objective #1:   Sensation and Perception 

Essential Question:  How do the seven senses receive and translate signals to the brain for processing? 

Standards:   GLE/CLE, C3, NCSS 

Academic Vocabulary:   sensation, perception, absolute threshold, difference threshold, trichromatic theory, opponent-process theory, gestalt psychology, pain, kinesthetic 
sense, vestibular sense 

Lesson Plan 

Supporting Question: 
How does each of the senses affect behavior? 

Supporting Question: 
How does the effect of perceptual set on everyday 
sensory experience affect behavior? 

Supporting Question: 
How does the brain process sensory signals accurately? 
Inaccurately? 

Formative Performance Task: 
Students will create a graphic organizer showcasing the 
7 senses and their effect on behavior. 
 

Formative Performance Task: 
Create a graphic organizer identifying the absolute 
threshold and difference threshold of stimuli.   

Formative Performance Task: 
Students will create a T-chart that assesses each of the 7 
senses and how they are accurate and how they are 
inaccurate and what causes inaccuracies. 

 

Summative Performance Task:   Create a graphic organizer identifying the absolute threshold and difference threshold of stimuli.   

Taking Informed Action: Students create advanced learning sets to increase understanding of the material 
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Differentiation 

How will we respond if students have not learned? 
Interventions: Students will relearn and reassess using class time, AIP, ASI and NHS 
tutors. 

How will we respond if students have already learned? 
Extensions/Enrichments: Students will work towards Level 3 and 4 mastery after 
achieving Level 2 proficiency. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:   Sensation and Perception 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will explain how the seven senses receive and translate signals to the brain for processing and 

how the brain and body interpret those signals. 
 
The student exhibits no major errors or omissions. 

● Create a graphic organizer identifying the 
absolute threshold and difference threshold of 
stimuli.   

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as:sensation, perception, absolute threshold, 

difference threshold, trichromatic theory, opponent-process theory, gestalt psychology, pain, 
kinesthetic sense, vestibular sense 
 

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will demonstrate a basic understanding 
of the terminology from this unit. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP Psychology - Unit 5 - States of Consciousness 

Content Area: AP Psychology 
 
Course/Grade Level:11-12 

Unit Title: States of Consciousness 
 
Unit Duration:6-10 weeks 

Materials/Instructional Resources For This Unit: 
AP textbook 
AV materials 

Big Idea: The nature of waking and altered states of consciousness. 
 
 

Enduring Understandings: 
The difference between waking and altered states of consciousness. 
The effect of waking and altered states of consciousness on human behavior. 

Essential Questions: 
How do psychologists define consciousness and its effect on behavior? 
 

 

Objective #1:   States of Consciousness 

Essential Question:   How do psychologists define consciousness and its effect on behavior? 

Standards:   GLE/CLE, C3, NCSS 

Academic Vocabulary:   consciousness, sleep, REM, psychoactive drugs, depressants, stimulants, hypnosis, meditation, addiction, dependence, latent content 

Lesson Plan 

Supporting Question:   
 How do psychoactive drugs affect behavior?  

Supporting Question: 
 How do psychologists define consciousness?  

Supporting Question: 
What happens during the sleep cycle?  

Formative Performance Task: 
Students will create a chart discussing the effect of the 
different classes of drugs on behavior. 

Formative Performance Task: 
Students will create a graphic organizer describing the 
different phases of consciousness. 

Formative Performance Task: 
Students will research and write a compare/contrast 
essay citing 3 different researchers and summarize their 
views on sleep/dreams. 

 

Summative Performance Task:    Create a dream diary analyzing and interpreting the dreams using various dream theories.   

Taking Informed Action:    Students will research new theories in one of the fields of altered states of consciousness concerning sleep, dreams or new psychoactive drugs.  For 
example, the push to legalize marijuana.  
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Differentiation 

How will we respond if students have not learned? 
Interventions: Students will relearn and reassess utilizing class time, AIP, ASI and NHS 
tutors.   

How will we respond if students have already learned? 
Extensions/Enrichments:  Students will work towards Level 3 and 4 mastery after 
achieving Level 2 proficiency. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: States of Consciousness 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will explain how psychologists define consciousness and its effect on behavior? 

 
The student exhibits no major errors or omissions. 

● Create a dream diary analyzing and interpreting 
the dreams using various dream theories.   

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: consciousness, sleep, REM, psychoactive 

drugs, depressants, stimulants, hypnosis, meditation, addiction, dependence, latent content 
 

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will demonstrate a basic understanding 
of the terms from the unit. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP Psychology - Unit 6 - Learning/Cognition/Memory 

Content Area: AP Psychology 
 
Course/Grade Level: 11-12 

Unit Title: Learning/cognition/memory 
 
Unit Duration: 10-12 class periods 

Materials/Instructional Resources For This Unit: 
AP textbook 
AV materials 

Big Idea:  
Learning, cognition and memory are connected. 
 

Enduring Understandings: 
The student will evaluate the methods of learning and how classical, operant, and 
cognitive factors relate to learning, as well as, how our memory operates and learn 
ways to improve it. 

Essential Questions: 
How do humans encode, store, and retrieve information from memory?  
What are the ways in which organisms learn? 
 

 

Objective #1:   Learning/cognition/memory 

Essential Question:   How do psychologists define learning and explain memory? 

Standards:   GLE/CLE, C3, NCSS 

Academic Vocabulary:   learning, memory, acquisition, conditioning, reinforcers, punishment, encoding, schema, amnesia, retrieval 

Lesson Plan 

Supporting Question:  
How do humans encode, store, and retrieve information 
from memory? 

Supporting Question: 
In what ways is thinking flawed or constrained? How 
can people avoid falling for these errors in thinking? 

Supporting Question: 
Why does memory sometimes fail? 
 

Formative Performance Task: 
Students will complete a connections worksheet 
detailing the process of encoding, storing and retrieving 
information. 

Formative Performance Task: 
Students will create a T-chart detailing flaws in thinking 
and how to avoid those flaws. 

Formative Performance Task: 
Students will write a 3 paragraph essay discussing and 
explaining genetic, biological and chemical reasons that 
memory fails. 

 

Summative Performance Task:   Produce a pictorial classical conditioning and/or operant conditioning example, illustrating the key components of the learning technique. 

Taking Informed Action:   Students will design a program to enhance student achievement using one of the learning techniques 

 

 

Differentiation 
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How will we respond if students have not learned? 
Interventions: Students will relearn and reassess during class time, AIP, ASI and NHS 
tutors. 

How will we respond if students have already learned? 
Extensions/Enrichments: Students will work towards Level 3 and 4 mastery after 
achieving Level 2 proficiency. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Learning/cognition/memory 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student will explain how  psychologists define learning and explain memory? 
 
The student exhibits no major errors or omissions. 

● Produce a pictorial classical conditioning and/or 
operant conditioning example, illustrating the 
key components of the learning technique. 

 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as:learning, memory, acquisition, conditioning, 

reinforcers, punishment, encoding, schema, amnesia, retrieval 
 

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will demonstrate a basic understanding 
of the terms from this unit. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP Psychology - Unit 7 - Development 

Content Area: AP Psychology 
 
Course/Grade Level: 11-12 

Unit Title: Development 
 
Unit Duration: 6-10 class periods 

Materials/Instructional Resources For This Unit: 
AP textbook 
AV materials 

Big Idea: 
Development is the pattern of change in human capabilities from birth through the 
lifespan. 

Enduring Understandings: 
How humans develop from birth to adulthood. 

Essential Questions: 
How do we develop physically, socially, and cognitively? 

 

Objective #1:   Development 

Essential Question:  How do we develop physically, socially, and cognitively? 

Standards:   GLE/CLE, C3, NCSS 

Academic Vocabulary:   preoperational stage, operational stage, nurture, assimilation, accommodation, puberty, androgens, estrogens 

Lesson Plan 

Supporting Question:-          
 How do the theories of Piaget, Freud, Erikson, and 
Kohlberg describe child development? How does they 
compare and contrast? 

Supporting Question: 
 How do children develop an idea of self-concept? 
 

Supporting Question: 
What are the benchmarks for human development 
during their lifetime? 

Formative Performance Task: 
Students will create a Venn diagram 
comparing/contrasting the theories of Piaget, Freud, 
Erikson and Kohlberg. 

Formative Performance Task: 
Students will research the above topic and create a 2-3 
slide presentation on Google slides or powerpoint 
explaining how children develop self-concept. 

Formative Performance Task: 
Students will create a timeline highlighting major points 
in human development? 

 

Summative Performance Task: Design a timeline showing the major events in the development throughout the lifespan.  Based on the timelines, have students discuss the 
major trends in development among specific age groups. 

Taking Informed Action: Create a booklet measuring major benchmarks in the major areas of development, conception through adolescence, charting your own development 
alongside expert opinion.   
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Differentiation 

How will we respond if students have not learned? 
Interventions: Students will complete formative assessments, reteach, and reassess 
during class and utilize AIP, ASI and NHS tutors. 

How will we respond if students have already learned? 
Extensions/Enrichments:  Student will works towards Level 3 and 4 mastery once the 
Level 2 proficiency has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Development 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student:will be able to explain how humans develop physically, socially, and cognitively. 
 
The student exhibits no major errors or omissions. 

● Create a booklet measuring major benchmarks 
in the major areas of development, conception 
through adolescence, charting your own 
development alongside expert opinion.   

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as:preoperational stage, operational stage, 

nurture, assimilation, accommodation, puberty, androgens, estrogens 
○  

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will have a basic understanding of the 
terms in this unit. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP Psychology - Unit 8 - Motivation and Emotion 

Content Area: AP Psychology 
 
Course/Grade Level: 11-12 

Unit Title: Motivation and Emotion 
 
Unit Duration:6-10 class periods 

Materials/Instructional Resources For This Unit: 
AP textbook 
AV materials 

Big Idea:  
 Individuals are driven by internal and external forces.  
  

Enduring Understandings: 
 Individuals are driven by internal and external forces.  
 Behavior is shaped by cultural heritage.  

Essential Questions: 
How much of my behavior is influenced by nature? How much by nurture? 
 

 

Objective #1:   Motivation and Emotion 

Essential Question:   How much of my behavior is influenced by nature? How much by nurture? 

Standards:   GLE/CLE, C3, NCSS 

Academic Vocabulary:   motivation, instinct, drive, homeostasis, self-actualization, intrinsic motivation, extrinsic motivation, emotion 

Lesson Plan 

Supporting Question: 
How much of my behavior is influenced by nature? How 
much by nurture? 

Supporting Question: 
How much behavior is shaped by cultural heritage? 

Supporting Question: 
How do we measure motivation? 
 

Formative Performance Task: 
Students will define nature and nurture, then research 
how these influence behavior and present a 1 paragraph 
summary of their findings. 
 

Formative Performance Task: 
Students will research a region of the United States and 
one culture outside of the U.S. and create a Venn 
diagram to compare/contrast 2 major differences and 2 
similarities between development in those two cultures. 

Formative Performance Task: 
Students will research and brainstorm a list of causes of 
motivation and how to measure it. 
 

 

Summative Performance Task: Students develop a list of personal goals and compare it to the theories of motivation  

Taking Informed Action: Students record their emotions for a 24 hour period and then analyze them based on the theories of emotion. 
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Differentiation 

How will we respond if students have not learned? 
Interventions: Students will complete formative assessments, reteach and reassess 
during AIP, ASI and utilize NHS tutors. 

How will we respond if students have already learned? 
Extensions/Enrichments: Students will work towards Level 3 and 4 mastery after Level 
2 proficiency has been achieved. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Motivation and Emotion 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: will be able to describe the basic theories on motivation and explain how emotions 
impact their behavior. 
 
The student exhibits no major errors or omissions. 

● Students develop a list of personal goals and 
compare it to the theories of motivation  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: motivation, instinct, drive, homeostasis, self-

actualization, intrinsic motivation, extrinsic motivation, emotion 
 

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will have a basic understanding of the 
terms 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP Psychology - Unit 9 - Gender and Personality 

Content Area: AP Psychology 
 
Course/Grade Level: 11-12 

Unit Title: Gender and Personality 
 
Unit Duration: 6-10 class periods 

Materials/Instructional Resources For This Unit: 
AP textbook 
AV materials 

Big Idea: 
Gender and personality are interwined. 
 

Enduring Understandings: 
Behavior is determined by multiple causes. 
Psychology is theoretically diverse. 

Essential Questions: 
What shapes my personality? 
 

 

Objective #1:   Gender and personality 

Essential Question:   What shapes my personality? 

Standards:   GLE/CLE, C3, NCSS 

Academic Vocabulary:   sex, gender, transgender, gender roles, sexuality, fetish, personality, id, ego, superego, Oedipus complex, self-efficacy 

Lesson Plan 

Supporting Question: 
What is my personality? 

Supporting Question: 
How can my personality be measured?  

Supporting Question: 
How are gender and sex influential in a developing 
personality? 

Formative Performance task:  Students will create a 
mind map showing the factors that are involved in 
developing a person’s personality. 
 

Formative Performance Task: 
Students will take the Minnesota Multiphasic 
personality inventory and compare results to their 
readings on personality development in class.   

Formative Performance Task:Students will complete an 
article review detailing the different views on gender 
and sexual orientation. 

 

Summative Performance Task:   Students will create a mind map showing the factors that are involved in developing a person’s personality. 

Taking Informed Action:   Students will assess current legislation concerning gender and sexual orientation and create a 3 slide presentation based on their reading and 
research. 
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Differentiation 

How will we respond if students have not learned? 
Interventions:  Students will complete formative assessments, reteach, and reassess 
during class, AIP, ASI and utilize NHS tutors. 

How will we respond if students have already learned? 
Extensions/Enrichments:  Students will work towards Level 3 and 4 mastery after 
achieving Level 2 proficiency. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Gender and personality 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will be able to describe factors involved in developing personality 

 
The student exhibits no major errors or omissions. 

● Students will create a mind map showing the 
factors that are involved in developing a 
person’s personality. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as:  sex, gender, transgender, gender roles, 

sexuality, fetish, personality, id, ego, superego, Oedipus complex, self-efficacy 
○  

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will demonstrate a basic knowledge of 
the terms. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP Psychology - Unit 10 - Testing 

Content Area:  AP Psychology 
 
Course/Grade Level: 11-12 

Unit Title: Testing 
 
Unit Duration: 6-10 weeks 

Materials/Instructional Resources For This Unit: 
AP textbook 
AV materials 

Big Idea:  
Thinking, testing and problem solving using cognitive skills 
 

Enduring Understandings: 
Psychology is empirical.  
Heredity and environment jointly influence behavior. 

Essential Questions: 
What is intelligence? 
 

 

Objective #1:   Testing 

Essential Question:   What is intelligence? 

Standards:   GLE/CLE, C3, NCSS 

Academic Vocabulary:   cognition, thinking, reasoning, divergent thinking, intelligence, validity, reliability, gifted, semantics, syntax 

Lesson Plan 

Supporting Question: 
Is testing fair? 

Supporting Question: 
How is intelligence measured? 

Supporting Question: 
  How do psychologists define and study intelligence?  

Formative Performance Task: 
Students will break into partners and debate other 
groups in the class as to the pros and cons of 
intelligence testing. 

Formative Performance Task: 
Students will compare results between different 
intelligence test, IQ, Stanford-Binet... 

Formative Performance Task: Students will create a 
timeline describing new types of tests and their results 
concerning intelligence. 

 

Summative Performance Task:   Students will create a timeline describing new types of tests and their results concerning intelligence. 

Taking Informed Action:   Students will compare results between different intelligence test, IQ, Stanford-Binet... 
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Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach, and reassess using class time, 
AIP, ASI and NHS tutors. 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 and 4 mastery after reaching Level 2 proficiency. 
 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  Testing 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: will evaluate intelligence testing and the factors that make up intelligence. 
 
The student exhibits no major errors or omissions. 

● Students will create a timeline describing new 
types of tests and their results concerning 
intelligence. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as:cognition, thinking, reasoning, divergent 

thinking, intelligence, validity, reliability, gifted, semantics, syntax 
 

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will have a basic knowledge of the 
terminology.   

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP Psychology - Unit 11 - Disorders and Treatment 

Content Area: AP Psychology 
 
Course/Grade Level: 11-12 

Unit Title: Disorders and treatment 
 
Unit Duration: 6-10 class periods 

Materials/Instructional Resources For This Unit: 
AP textbook 
AV materials 

Big Idea: 
Normal behavior is a product of several factors and treatments are tailored to each 
individual. 

Enduring Understandings: 
Behavior is determined by multiple causes. 

Essential Questions: 
What is the difference between normal and abnormal behavior and how do we treat 
behavior? 

 

Objective #1:   Disorders and their treatment 

Essential Question:   What is the difference between normal and abnormal behavior and how do we treat behavior? 

Standards:   GLE/CLE, C3, NCSS 

Academic Vocabulary:   abnormal behavior, DSM-5, medical model, psychotherapy, clinical psychology, ECT, group therapy, transference 

Lesson Plan 

Supporting Question: 
Why do I do what I do? 

Supporting Question: 
What constitutes ethical treatment?  

Supporting Question: 
How are the various psychological disorders identified 
and studied?  

Formative Performance Task: 
Students will create a graphic organizer detailing the 
factors that determine behavior. 

Formative Performance Task: 
Students will create a pro/con sheet for 3 different 
therapies and discuss in class. 

Formative Performance Task: 
Students will pick 3 different psychological disorders 
and list the ways in which they are studied and treated.  

 

Summative Performance Task:   Students will pick 3 different psychological disorders and list the ways in which they are studied and treated.  

Taking Informed Action:   Students will research a current DSM-5 topic that didn’t make the list but is being considered for inclusion in the next edition.  Students will make a 
case as to whether they fell the disorder is really a disorder. 
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Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during AIP, ASI 
and utilize NHS tutors. 

How will we respond if students have already learned? 
Extensions/Enrichments:  Students will work toward Level 3 and 4 mastery after 
achieving Level 2 proficiency. 
 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Disorders and treatment 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will describe what abnormal behavior is and current treatments for those behaviors. 

 
The student exhibits no major errors or omissions. 

● Students will pick 3 different psychological 
disorders and list the ways in which they are 
studied and treated.  

 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: abnormal behavior, DSM-5, medical model, 

psychotherapy, clinical psychology, ECT, group therapy, transference 
●  

○  
● Performs basic processes, such as: 

○  
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will have a basic definition of the terms 
from this unit. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP Psychology - Unit 12 - Social Psychology 

Content Area: AP Psychology 
 
Course/Grade Level: 11-12 

Unit Title: Social Psychology 
 
Unit Duration: 6-10 class periods 

Materials/Instructional Resources For This Unit: 
AP textbook 
AV materials 

Big Idea: 
How outside forces influence my behavior?  
 

Enduring Understandings: 
Psychology evolves in a sociohistorical context. 

Essential Questions: 
Describe the effect of group processes on the individual. 

 

Objective #1:   Social Psychology 

Essential Question:   Students will describe the effect of group processes on the individual. 

Standards:   GLE/CLE, C3, NCSS 

Academic Vocabulary:   social psychology, stereotype, bias, attitudes, altruism, conformity, ethnocentrism, discrimination, social exchange theory, romantic or passionate love 

Lesson Plan 

Supporting Question: What is the effect of social 
influences on individual behavior. (altruism, conformity, 
obedience)  

Supporting Question: What constitutes an ethical study? Supporting Question: How are social and cultural 
categories formed? 

Formative Performance Task: Simulate the major 
experiments in social psychology and discuss using 
terms from the unit. 

Formative Performance Task: Debate the ethics of using 
humans in social psychology experiments  

Formative Performance Task: Create a T-chart 
illustrating how social and cultural categories are 
formed. 

 

Summative Performance Task:   Create a T-chart illustrating how social and cultural categories are formed. 

Taking Informed Action:   Develop an ethical approach to measure a social psychology concept in a simulated experiment 
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Differentiation 

How will we respond if students have not learned? 
Interventions:  Students will complete formative assessments, reteach and reassess 
during class time, AIP, ASI and utilizing NHS tutors. 

How will we respond if students have already learned? 
Extensions/Enrichments:  Students will work towards Level 3 and 4 mastery once the 
Level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Social psychology 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: will demonstrate and understanding of the roles that various groups play in determining 
individual behavior. 
 
The student exhibits no major errors or omissions. 

● Create a T-chart illustrating how social and 
cultural categories are formed. 

 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: social psychology, stereotype, bias, 

attitudes, altruism, conformity, ethnocentrism, discrimination, social exchange theory, romantic 
or passionate love 
 

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will have a basic understanding of the 
terms in this unit. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP WORLD HISTORY CURRICULUM 
 
 
 

COURSE DESCRIPTION: 
 
AP WORLD HISTORY  
 (Social Sciences) 1 unit; 10-12; 
 prerequisite: none 
  

This year long course is for students who enjoy reading and want to learn more about the history of areas other than the United States and Europe.  
This course covers the time period from 1000 C.E. to the present with emphasis upon cultural technological and institutional change in a global 
context.  The goal is to give students an understanding of the forces that have shaped the world today.  The material is covered at a college level 
requiring research, analysis, and participation in class discussions and projects.   At the end of the year, students may select to take the AP Exam for 
college credit through the College Board.  There is a charge for the exam.  Students may take either A.P. World History or AP European History 
sophomore year in lieu of the World Civilization graduation requirement.  
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                                                                                          CURRICULUM OVERVIEW 

COURSE/GRADE LEVEL: AP World History Grades 10-12 
CREDIT(S):1 
PREREQUISITES: None 

CURRICULUM WRITTEN: Spring 2016 
BOARD APPROVAL: 
REVISED: 

 

COURSE DESCRIPTION: The AP World History course focuses on developing students' understanding of world history from approximately 8000 
B.C.E. to the present. The course has students investigate the content of world history for significant events, individuals, developments, and 
processes in six historical periods, and develop and use the same thinking skills and methods (analyzing primary and secondary sources, making 
historical comparisons, chronological reasoning, and argumentation) employed by historians when they study the past. The course also provides 
five themes (interaction between humans and the environment; development and interaction of cultures; state building, expansion, and 
conflict; creation, expansion, and interaction of economic systems; and development and transformation of social structures) that students 
explore throughout the course in order to make connections among historical developments in different times and places encompassing the five 
major geographical regions of the globe: Africa, the Americas, Asia, Europe, and Oceania. 

COMMITTEE MEMBERS: 
Josh Ball 
David Jones 
 
 

 

UNITS IN THIS COURSE/GRADE LEVEL 

UNIT TITLE UNIT DURATION 

UNIT 1: Ancient Era 6-10 class periods 

UNIT 2:  Development of influential cultural traditions 6-10 class periods 

UNIT 3: Classical Rome, Han China, India and the Americas 6-10 class periods 

UNIT 4: Networks of exchange and the rise of Sassanids and Islam 6-10 class periods 

UNIT 5: Post-Classical Europe and Asia 6-10 class periods 

UNIT 6: The Mongols and the rise of Latin Europe 6-10 class periods 

UNIT 7:  African Kingdoms and European Maritime Expansion 6-10 class periods 

UNIT 8:  Transformation in Europe and the diversity of American colonies 6-10 class periods 

UNIT 9:  Age of Exploration 6-10 class periods 

UNIT 10:  Industrial and Political Revolutions of 18th-19th centuries 6-10 class periods 

UNIT 11:  Decline of empires and revolution in the Americas 6-10 class periods 

UNIT 12:  Variations of global imperialism and a new balance of power 6-10 class periods 

UNIT 13:  The world in crisis 6-10 class periods 

UNIT 14:  The global impact of the Cold War 6-10 class periods 

UNIT 15:  Globalization 6-10 class periods 

BOARD APPROVED INSTRUCTIONAL MATERIALS FOR THIS COURSE ADDITIONAL INSTRUCTIONAL MATERIALS 

AP Textbook:  “The Earth and Its Peoples:  A Global History” 6th Edition, Richard Bulliet  



84 

 

 

AP World History – Unit 1 – Ancient Era 

Content Area: Social Studies  
 
Course/Grade Level: AP World History  (10 – 12)  

Unit Title: Ancient Era  
 
Unit Duration: 3 – 5 Class Periods  

Materials/Instructional Resources For This Unit: 
- Text - The Earth & Its Peoples – A Global History  
- AV materials 
- Jared Diamond, Guns, Germs, and Steel. 

Big Idea:  
- The Peopling of the Earth  

 
 

Enduring Understandings: 
- Students will understand the characteristics of Paleolithic Society. 
- Students will describe the Neolithic Revolution and its effects. 

Essential Questions: 
- What role did technology play in the peopling of the Earth? 
- What evidence is used to create this theory? 
- What are the pros & cons of being civilized? 

 

Objective #1 – Differentiate between the Paleolithic & Neolithic Societies during the Ancient Era   

Essential Question:   In what ways did the Neolithic Revolution lead to new and more complex societies?  

Standards:   C3 – D2. His.1.9 – 12, CLE 3aT 

Academic Vocabulary:    Civilization, Culture, Paleolithic, Neolithic, City-State, Agricultural Revolution, and Cuneiform 

Lesson Plan 

Supporting Question: 
- Understand how Geography determines core 

civilizations  

Supporting Question: 
- Evaluate the ways in which culture is both 

cause and consequence of complex societies  

Supporting Question: 
- Describe how agriculture transforms societies 

 

Formative Performance Task: 
- Create a graphic organizer comparing the 

geographic features of the different core 
civilizations.  

Formative Performance Task: 
- Create a VENN diagram comparing and 

contrasting the impact of culture on complex 
societies  

Formative Performance Task: 
- Analyze and answer document based questions 

associated with the development of 
agricultural societies.  

 

Summative Performance Task:  
- Test – Multiple Choice & Essay – formatted similar to the AP Test  

Taking Informed Action:  
- Compare and Contrast the aspects of ancient civilizations to current civilizations 
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Differentiation 

How will we respond if students have not learned? 
 
Interventions:  

- Students will complete formative assessments, re-teach and reassess during 
class and utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
 
Extensions/Enrichments: 

- Students will work towards mastery of the information being taught and 
compete extra assessments developed by the AP instructor  

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Peopling of the Earth  

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will differentiate between the Paleolithic & Neolithic Societies during the Ancient Era   

 
The student exhibits no major errors or omissions. 

● Analyze and answer document based questions 
associated with the development of agricultural 
societies. 

● Complete SPRITE or SPICE charts  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Civilization, Culture, Paleolithic, Neolithic, City-State, Agricultural Revolution, and 
Cuneiform 

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Define basic terms  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  

 

 

 



86 

 

AP World History - Unit 2 - Development of Influential Cultural Traditions 

Content Area: Social Studies  
 
Course/Grade Level: AP World History  (10 – 12)  

Unit Title: Development of Influential Cultural Traditions  
 
Unit Duration: 6 – 10 Class Periods 

Materials/Instructional Resources For This Unit: 
- Text - The Earth & Its Peoples – A Global History  
- Readings:  The Epic of Gilgamesh and The Judgments of Hammurabi 

Big Idea:  
- Development of Pre-Classical Civilization in the Mediterranean, Middle East, 

and China  

Enduring Understandings: 
- Explain how Pre-Classical civilization develop in the Mediterranean 
- Explain how Pre-Classical civilization developed in the Middle East 
- Explain how Pre-Classical civilization developed in China  

 

Essential Questions: 
- What factors transformed Pre-Classical civilizations in the Mediterranean, 

Middle East, & China? 
- How did technology change Pre-Classical civilizations in the Mediterranean, 

Middle East, & China? 

 

Objective #1 – Describe the factors that lead to the development of Pre-Classical civilizations in the Mediterranean, Middle East, and China 

Essential Question:  How are the civilizations in Pre-Classical Mediterranean, Middle East, and China similar and different from each other?  

Standards:   CLE 2b, SS 2 1.9 

Academic Vocabulary:   Iron Age, Monotheism, Diaspora, Nomads, & Mandate of Heaven    

Lesson Plan 

Supporting Question: 
- Describe the new civilizations that emerged in 

the Mediterranean, Middle East, & China  

Supporting Question: 
- Explain the challenges associated with nomadic 

groups and the interactions with sedentary 
civilizations.  

Supporting Question: 
- How did early rulers in the Pre-Classical era 

utilize religion to justify or strengthen power? 

Formative Performance Task: 
- SPICE or SPITE chart comparing the Pre-

Classical civilizations in the Mediterranean, 
Middle East, & China  

 

Formative Performance Task: 
- Create a map outlining the locations of the 

sedentary civilizations and nomadic groups. 
Then describe the interactions that developed 
between these groups due to proximity  

Formative Performance Task: 
- Create a T-Chart showing how the three main 

Pre-Classical civilizations used religion to justify 
or strengthen power.  

 

Summative Performance Task: 
- Test – Multiple Choice & Essay – formatted similar to the AP Exam  

Taking Informed Action: 
- Compare and Contrast religious based leadership in the Pre-Classical Era to religious based leadership in the 21

st
 century 
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Differentiation 

How will we respond if students have not learned? 
Interventions: 

- Students will complete formative assessments, re-teach and reassess during 
class and utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 

- Students will work towards mastery of the information being taught and 
compete extra assessments developed by the AP instructor  

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:   Development of Pre-Classical Civilization 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will compare and contrast the pre-classical civilizations in the Mediterranean, Middle East, & 

China 
 
The student exhibits no major errors or omissions. 

● Complete SPICE or SPRITE charts 
● Analyze and answer document based questions 

associated with the development and 
characteristics of Pre-Classical Civilizations 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: Iron Age, Neo-Assyrian Empire, 

Monotheism, Phoenicians, Shang, Mandate of Heaven, Daoism, Confucius, Zoroastrianism, 
Democracy, Herodutus, & Hellenistic Age 

○  
● Performs basic processes, such as: 

○  
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Define basic terms 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP World History - Unit 3 - Classical Rome, Han China, India, and the Americas 

Content Area: AP World History 
 
Course/Grade Level: 10-12 

Unit Title: Classical Rome, Han China, India, and the Americas 
 
Unit Duration: 6-10 class periods 

Materials/Instructional Resources For This Unit: 
AP Textbook 
AV materials 
Readings: 
Lessons for Women by Ban Zhao 
China and Rome Compared by S.A.M.  

Big Idea:    The Development of Classical Societies 
 
 
 
 
 

Enduring Understandings: How geography and religion led to the formation of empires. 
 
 

Essential Questions: 
1.  How did empires use religion to impose political unity? 
2. Analyze the role of elites in imperial institutions. 

 

Objective #1:   Classical Rome, Han, India and SE Asia 

Essential Question:  Explain how early empires were created utilizing religion and geography 

Standards:   CLE 3aT, 3aU, 3bG, SS 3 1.9, C3 D2 1.9-12 

Academic Vocabulary:   Republic, senate, Pax Romana, aqueduct, Great Wall, Vedas, karma, moksha, Buddhism, Hinduism, Christianity, chinampas, and mita 

Lesson Plan 

Supporting Question: How does geography impact the 
building of empires? 

Supporting Question: How do empires/leaders unite 
their empires under one ruler? 

Supporting Question: What tools do ruling elites utilize 
to gain and maintain power? 

Formative Performance Task: 
Using Braudel, practice writing a thesis statement that 
explains how geography impacted imperial strategies of 
communication 

Formative Performance Task:  Analyze the political 
strategies used by the Han and Roman empires to unite 
their populations 

Formative Performance Task: Students will create a T-
chart analyzing the rise of Roman, Han and Hindu 
leaders. 

 

Summative Performance Task:   Students will create a SPRITE chart over each empire 

Taking Informed Action:   Compare the Roman republic to the republic of the United States.  Utilize past and current knowledge to create a Venn diagram.   
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Differentiation 

How will we respond if students have not learned? 
Interventions: Students will complete formative assessments, reteach and reassess 
during class and utilize AIP and ASI as well as NHS tutoring. 

How will we respond if students have already learned? 
Extensions/Enrichments: Students will work towards Level 3 and 4 proficiency once 
the level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Classical Rome, Han, and India 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Explain how early empires were created utilizing religion and geography 

 
The student exhibits no major errors or omissions. 

● Students will create a SPRITE chart for Rome, 
Han China, India and the Americas 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as:  Republic, senate, Pax Romana, aqueduct, 

Great Wall, Vedas, karma, moksha, Buddhism, Hinduism, Christianity, chinampas, and mita 
○  

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students know the social and political structures 
of these empires 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP World History - Unit 4 - Networks of Exchange & Rise of the Sasanids & Islam 

Content Area: AP World History 
 
Course/Grade Level: 10-12 

Unit Title: Networks of Exchange & Rise of the Sasanids & Islam  
 
Unit Duration:6-10 class periods 

Materials/Instructional Resources For This Unit: 
 
AP textbook - The Earth & Its Peoples 
AV materials 
Readings: 
Excerpts from The Quran 
African Kingdoms and Islam 
 
Images of mosque architecture in Cordoba and Timbuktu.  
 

Big Idea: Growth of Cross Continental Trade Routes and Interactions and its influence 
of the development of Islam. 
 
 
 
 
 
 

Enduring Understandings: 
 
Students will understand the development of cross continental trade and its influence 
on the economic and cultural communities of the regions involved. 
 
Students will understand the factors involved in the rise of the Sasanid Empire & Islam  
 
 
 
 

Essential Questions: 
 
How and why did communication and exchange networks emerge in Eurasia? 
 
What were the consequences of the emergence of communication and exchange 
networks in Eurasia? 
 
How did the traditions and religious views of pre-Islamic peoples became integrated 
into the culture shaped by Islam  

 

 

Objective #1 - Describe the development of communication and exchange networks in Eurasia and the connection to the development of Islam and traditions in the Middle 
East.  

Essential Question: How & why did communication & exchange networks emerge in Eurasia and how did it influence the traditions and religious development in the MIddle 
East? 

Standards:   CLE- 3bG, NCSS- A3, A9, B1,  C3- D2.Geo.4.9-12 

Academic Vocabulary:    Silk Road, Indian Ocean Maritime System, trans - Saharan caravan routes, sub-Saharan Africa, Sasanid Empire, Muhammad, Shi’ites, Sunnis, Umayyad 
Caliphate, & ulama  
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Lesson Plan 

Supporting Question: 
How does Geography and Proximity influence cross 
continental communication & exchange networks? 

Supporting Question: 
Why do some goods & ideas travel more easily and 
therefore have a greater impact on cultural 
development in the regions involved in the exchange?  

Supporting Question: 
What impact did the interregional networks of exchange 
have on the culture and subsequent development of 
Islam in the Middle East?   

Formative Performance Task: 
Label & explain the geographical and/or environmental 
factors relevant to human movement along the 
networks  

Formative Performance Task: 
Draw, explain, & trace the general origins & destinations 
of trade goods, ideas, biological diffusion, and diseases 
along the networks.  

Formative Performance Task 
Develop and label a map showing the different 
interregional trade routes, goods, & ideas that flowed 
along each network.  

 

Summative Performance Task: 
Test - Multiple Choice & Essay - formatted similar to the AP Exam  

Taking Informed Action: 
- Compare and Contrast the spread of goods, ideas, & diseases during the classical era to the spread of goods, ideas, & diseases during the 21st century.  

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

- Students will complete formative assessments, re-teach and reasses during 
class and utilize AIP and ASI time as well as NHS tutoring.  

How will we respond if students have already learned? 
Extensions/Enrichments: 

- Students will work towards mastery of the information being taught and 
complete extra assessments developed by the AP Instructor.  
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PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Networks of Exchange & The Rise of the Sasanid Empire & Islam  

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will label and describe the different interregional networks and there influence on the 

cultures of the regions involved in those networks  
 
The student exhibits no major errors or omissions. 

● Develop and label a map showing the different 
cross continental networks and the goods and 
ideas that moved along these networks.  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: Silk Road, Indian Ocean Maritime System, 

trans-Saharan caravan routes, sub-Saharan Africa, Sasanid Empire, Muhammad, Shi’ites, Sunnis, 
Umayyad Caliphate, & ulama  

○  
● Performs basic processes, such as: 

○  
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Define basic terms  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP World History - Unit 5 - Post classical Europe and Asia 

Content Area: AP World History 
 
Course/Grade Level: 10-12 

Unit Title: Post classical Europe and Asia 
 
Unit Duration:6-10 class periods 

Materials/Instructional Resources For This Unit: 
AP textbook 
AV materials 
Readings: 
Daniel Defoe, A Journal of the Plague Year 

Big Idea:   The rise of Christianity in Europe coincides with new empires in Asia 
 
 
 

Enduring Understandings: Christian empires Constantinople thrived while new Asian 
dynasties continued the policies of the Han dynasty 
 

Essential Questions: 
1. What helps explain the success of the Sui, Tang and Song dynasties? 
2. How did the Byzantine Empire thrive while the Roman Empire collapsed? 

 

Objective #1:   Post Classical Europe and Asia 

Essential Question:  How did the European empires compare to the Asian empires? 

Standards:   E-2B, NCSS-A6, B4, C3-D2His.3.9-12 

Academic Vocabulary:  medieval, manor, serf, vassal, Crusades, Grand Canal, junk, movable type, neo-Confucianism 

Lesson Plan 

Supporting Question: To what extent did the Sui, Tang, 
and Sung Dynasties continue the imperial policies of the 
Han? 

Supporting Question:To what extent was Christendom 
marked by diversity in the postclassical world?  

Supporting Question:To what extent were Feudal 
Europe and the Byzantine Empire significant breaks 
from or continuations of the Roman Empire? 

Formative Performance Task: Students will write an 
essay comparing the above dynasties with the the 
Classical Han dynasty. 

Formative Performance Task: Students will create a 
timeline depicting changes/diversity in Christianity 
during the post classical period in Europe. 

Formative Performance Task:  Students will conduct a 
Socratic seminar debating the changes in Europe 
between the Roman Empires in the West and the East.   

 

Summative Performance Task: 
Students will write a compare/contrast essay detailing the major influences on the Byzantine Empire in Europe with the Sui, Tang, and Song dynasties of Asia. 

Taking Informed Action: 
Students will trace the stability of Asian cultures throughout history and compare them to Western societies. 
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Differentiation 

How will we respond if students have not learned? 
Interventions: Students will complete formative assessments, reteach and reassess 
during class and utilize AIP and ASI time as well as NHS tutoring. 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 and 4 proficiency once the Level 2 has been met.   

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Post Classical Europe and Asia 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● How did the European empires compare to the Asian empires? 

 
The student exhibits no major errors or omissions. 

● Students will write an essay comparing and 
contrasting the stability of European and Asian 
empires. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: medieval, manor, serf, vassal, Crusades, 

Grand Canal, junk, movable type, neo-Confucianism 
○  

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will show how Christianity influenced 
the Byzantine Empire and how the Han dynasty 
influenced post classical China. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP World History - Unit 6 - The Mongols & The Rise of Latin Europe 

Content Area: AP World History  
 
Course/Grade Level: 10 -12 

Unit Title: The Mongols & The Rise of Latin Europe   
 
Unit Duration: 6 - 10 days  

Materials/Instructional Resources For This Unit: 
AP World  Textbook - The Earth & Its Peoples  
Readings: 
Gregory Guzman, “Were the Barbarians a Negative or a Positive Factor in Ancient and 
Medieval History?” 
The Mongol Empire Takes Shape 

Big Idea: 
 
The Eurasian Impact of the Mongols and Rise of Latin Europe  
 
 
 

Enduring Understandings: 
 
Students will understand the political, social, economic and cultural impact of the 
Mongols in Eurasia  
 
Students will understand how Latin Europe developed into an urban region and the 
social, political, & military factors that contributed to the rise of Latin Nations.  

Essential Questions: 
 
Where the Mongols a destructive or beneficial force in human history? 
 
 
What social, economic, political, & military developments contributed to the rise of 
Latin Europe  

 

Objective #1 - Compare and contrast the political, social, economic, militaristic and cultural impacts of the Mongols to the factors that led to the rise of Latin Europe 

Essential Question:  What were some of the similarities and differences between the impact of the Mongols and the factors that led to the rise of Latin Europe? 

Standards:   CLE-3aN, C3-D2.Geo.12.9-12, D2Geo.5.9-12, NCSS-A3 

Academic Vocabulary:   Mongols, Chinggis Khan, bubonic plague, Golden Horde, Khubilai Khan, Timur, Black Death, guild, Renaissance (Europe), scholasticism, Hundred Year’s 
War, Reconquest of Iberia 

Lesson Plan 

Supporting Question: 
What was the impact of the Mongol Empire on World 
History? 

Supporting Question: 
How did the Mongols influence the rise of the Ming 
Dynasty in China and help influence other areas of 
Eastern Asia  

Supporting Question: 
Why was the rise of Latin Europe important to the 
development of European trade and exploration  
 

Formative Performance Task: 
- Create a T chart describing the positive and 

negative impacts of the Mongols 
 

Formative Performance Task: 
- Students will complete a connections 

worksheet tracing the influence of the Mongols 
on China and East Asia  

Formative Performance Task: 
Students will create a Cause and Effect chart, explaining 
the causes of the rise of Latin Europe and the Effect on 
trade and exploration.  
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Summative Performance Task: 
Test - Multiple Choice & Essay - formatted similar to the AP Exam  

Taking Informed Action: 
Compare the ruling techniques implemented by the Mongols and the Latin European Kings and Queens to 20th &  21st century leaders.  

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

- Students will complete formative assessments, reteach and reassess during 
class and utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 

- Students will work towards mastery of the information being taught and 
complete extra assessments developed by the AP instructor 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: The Mongol Influence and Rise of Latin Europe  

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Students will be Identify and Describe the overlapping factors that led to the rise and influence of the 

Mongols and the Rise of Latin Europe.  
The student exhibits no major errors or omissions. 

● Create a SPICE or SPRITE chart for the Mongols and 
Latin Europe. Then develop a written essay explaining 
the overlapping influences between the two.  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: Mongols, Chinggis Khan, bubonic plague, Golden 

Horde, Khubilai Khan, Timur, Black Death, guild, Renaissance (Europe), scholasticism, Hundred Year’s War, 
reconquest of Iberia  

○  
● Performs basic processes, such as: 

○  
However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

● Define Basic Terms  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex 
ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP World History - Unit 7 - African Kingdoms and European Maritime Expansion 

Content Area: AP World History 
 
Course/Grade Level: 10-12 

Unit Title: African Kingdoms and European Maritime Expansion 
 
Unit Duration: 6-10 class periods 

Materials/Instructional Resources For This Unit: 
AP textbook 
AV materials 
Readings: 
Christopher Columbus from Journal of the First Voyage to America Christopher 
Columbus  

Big Idea: 
Rise of African kingdoms led to increased productivity and the expansion of 
transregional exchange networks. 
 
 
 

Enduring Understandings: 
The rise of African trading kingdoms led to increased trade with European nations. 
 

Essential Questions: 
1. What were the causes of increased production in West Africa and what were 

the consequences of this production? 
2. What changes allowed for increased European maritime expansion? 

 

Objective #1:   African kingdoms and European Maritime trade 

Essential Question:   What led to the rise of African kingdoms and what led to European maritime trade? 

Standards:   CLE-5Ec, C3-D2.His.14.9-12, NCSS-A9, SS 5 3.7, 3.1 

Academic Vocabulary:  monsoon, calpolli, caravel, conquistadors, astrolabe, compass 

Lesson Plan 

Supporting Question: How did globalization impact 
existing regional trade networks?  

Supporting Question: To what extent were the trans-
Atlantic voyages a genuinely European endeavor? 

Supporting Question: How did the unique social, 
political, and economic factors affect a state’s 
motivation for maritime activity?  

Formative Performance Task:  
Students will create a chart showing the products 
traded along the Trans-Saharan trade route and the 
impact on West African kingdoms.   

Formative Performance Task: Create a map showing 
world trade routes during the late post classical period 
and how they changed during European maritime trade. 

Formative Performance Task: Write a compare contrast 
essay showing the similarities and differences of Spain, 
France, England and the Dutch in trade. 

 

Summative Performance Task: 
Students will create a compare/contrast essay focusing on the kingdoms of Ghana and Mali in Africa and Spain and England in Europe.  Essay will discuss reasons for trade, 
impact on existing empires and outcomes of interactions with the outside world. 
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Taking Informed Action:  Students will discuss long term impact of European exploration in either the Americas or Africa. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: Students will complete formative assessments, reteach and reassess 
during class and utilize AIP and ASI as well as NHS tutoring. 

How will we respond if students have already learned? 
Extensions/Enrichments:  Students will work towards Level 3 and 4 proficiency once 
the Level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: African kingdoms and European Maritime trade 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● What led to the rise of African kingdoms and what led to European maritime trade? 

 
The student exhibits no major errors or omissions. 

● Students will create a chart comparing African 
trade with European maritime trade with their 
consequences 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as:monsoon, calpolli, caravel, conquistadors, 

astrolabe, compass 
○  

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Student can define basic terms 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP World History - Unit 8 - Transformations in Europe and the Diversity of American Colonial Societies 

Content Area: AP World  
 
Course/Grade Level: 10 - 12 

Unit Title: Transformations in Europe and the Diversity of American Colonial Societies  
 
Unit Duration: 6 - 10 days  

Materials/Instructional Resources For This Unit: 
- AP textbook - The Earth & Its Peoples  
- Readings: 

- Native American Account of Cortés’s Conquest from Miguel Leon-
Portilla in The Broken Spears: The Aztec Account of the Conquest of 
Mexico 

Big Idea:  
How did the differing policies in the areas of religion, foreign relations, & economics 
impact the early modern European states and influence the diversity created in the 
American Colonial Societies.  
 
 

Enduring Understandings: 
 
Students will understand how a revolutionary atmosphere in Western Europe 
influenced the development of early modern European States 
 
Students will understand the main similarities and differences between the colonies of 
Spain, Portugal, England, & France   
 
 
 

Essential Questions: 
 
What revolutions and revolutionary ideas were influencing the development of early 
modern European States? 
 
How did Western European respond to the revolutions and display their political and 
economic power?  
 
How are the societies in colonial Spain, Portugal, England, and France similar and 
different from each other?  

 

Objective #1 - Explain the transformations occurring in Western Europe and its impact of the diversity experienced in the American colonies  

Essential Question:   How did the revolutionary atmosphere in Western Europe influence the development of early modern European States and lead to similarities and 
differences in American Colonial societies.  

Standards:   CLE-5Cb, SS5 1.6, NCSS-A6, B3, C3-D2.Geo.7.9-12 

Academic Vocabulary:   Protestant Reformation, Catholic Reformation, Scientific Revolution, Enlightenment, Balance of Power, Columbian Exchange, Encomienda, Mestizo, 
Mulatto, Puritans   

Lesson Plan 

Supporting Question: 
- How did the Reformation create more diversity 

within Christianity?  

Supporting Question: 
- What impact did the religious and intellectual 

revolutions have on the development of 
American Colonial Societies?  

Supporting Question: 
- How were the racial and ethnic structures of 

the European colonies similar and different?  
 



100 

 

Formative Performance Task: 
Students will create a VENN diagram showing the 
divisions created in within the Christian Religion 
because of the Protestant and Catholic 
Reformations   

Formative Performance Task: 
Students will create a chart showing the impact of 
the religious and intellectual revolutions in Europe 
on the development of American Colonial Societies 
(Political, Economic, & Social)  

Formative Performance Task: 
Students will create annotated pyramids that show 
the social class structures that developed in 
different European colonies.  

 

Summative Performance Task: 
- Test - Multiple Choice and Essay - formatted similar to the AP Exam   

Taking Informed Action: 
- Compare and Contrast the social structures of the Colonial Americas to the social structures of modern day American societies. Determine if there are still remnants of past 

social structure on current take social trends and structures.   

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

- Students will complete formative assessments, re-teach and reassess during 
class and utilize AIP and ASI time as well as NHS tutoring.  

How will we respond if students have already learned? 
Extensions/Enrichments: 

- Students will work towards mastery of the information being taught and 
complete extra assessments developed by the AP instructor.  

 
PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Transformations in Europe and the Impact on the Diversity in the American Colonial Societies  

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will be able to analyze the different religious and intellectual revolutions in Europe and the eventual impact of those transformations 

on the Diversity created in the American Colonial Societies.  
The student exhibits no major errors or omissions. 

● Create a SPICE or SPRITE chart for the 
different American Colonial Societies and 
make direct connections to the religious and 
intellectual revolutions in Europe.   

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: Protestant Reformation, Catholic Reformation, Scientific Revolution, Enlightenment, 

Balance of Power, Columbian Exchange, Encomienda, Mestizos, Mulatto, Puritans  
● Performs basic processes, such as: 

However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

● Define Basic Terms  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex ideas and processes.  

LND Even with help, no understanding or skill demonstrated.  
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AP World History - Unit 9 - Age of Exploration 

Content Area: AP World History 
 
Course/Grade Level: 10-12 

Unit Title: Age of Exploration 
 
Unit Duration: 6-10 class periods 

Materials/Instructional Resources For This Unit: 
AP Textbook 
AV materials 
Primary Sources: Various portraits at the Palace of Versailles and portions of William 
Shakespeare’s The Tempest (1611) 
Readings: 
The African Past 

Big Idea: 
Capitalism changed the West while Asia chose isolation 
 
 
 
 
 

Enduring Understandings: 
State Consolidation and Imperial Expansion  
 

Essential Questions: 
To what extent did methods of political legitimacy change and remain the same from 
the previous time period?  

 

Objective #1  Atlantic System, Europe and Asia 

Essential Question:  How did economic and technological changes impact Europe, Asia and Africa? 

Standards:   CLE-7B, SS7 1.7, 3.5, 3.6, NCSS-A8, B4, C3-D2.Geo.11.9-12 

Academic Vocabulary:  Atlantic system, Dutch West India Company, maroon, capitalism, mercantilism, Middle Passage, janissaries, tsar, serf, manchu, daimyo, samura 

Lesson Plan 

Supporting Question: 
How did the development of gunpowder impact empire 
building?  

Supporting Question:  
To what extent did profit-taking elites challenge older 
more established elite groups?  

Supporting Question: 
What was the impact of the Middle Passage? 
 

Formative Performance Task: 
 Using the above sources, explain how leaders use art 
and architecture to legitimize their rule. 
 
 

Formative Performance Task: 
Students will create a SPRITE chart and compare the 
political, economic and technological factors involving 
the rise of the Ottoman, Russia, Mughal and Ming 
empires 

Formative Performance Task: 
Students will create a Venn diagram comparing and 
contrasting life for Africans in Africa and those that 
made the voyage on the Middle Passage 
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Summative Performance Task:   Students will create a mindmap connecting the Ottoman, Russian, Safavid and Ming Empires 

Taking Informed Action:  Students will use the information to discuss the pros and cons of capitalism today. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring. 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 and 4 proficiency once the Level 2 has been met. 
 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Atlantic System, Europe and Asia 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will explain how economic and technological changes impact Europe, Asia and Africa? 

 
The student exhibits no major errors or omissions. 

● Students will create a mindmap over the 
Ottoman, Russian, Safavid and Ming Empires 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as:Atlantic system, Dutch West India Company, 

maroon, capitalism, mercantilism, Middle Passage, janissaries, tsar, serf, manchu, daimyo, 
samurai 

○  
● Performs basic processes, such as: 

○  
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will define basic terms and understand 
2 of the 4 empires 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP World History - Unit 10 - Industrial and Political Revolutions of the 18th & 19th Centuries 

Content Area: AP World History  
 
Course/Grade Level: 

Unit Title: Industrial and Political Revolutions of the 18th & 19th Centuries  
 
Unit Duration: 6 - 10 class periods  

Materials/Instructional Resources For This Unit: 
AP Text Book - The Earth & Its Peoples  
AV Materials  
Readings: 
The English Bill of Rights 
Toussaint L’Ouverture, Letter to the Directory 

Big Idea:  
 
Industrial Revolution and its impact  
Political Revolutions and their impact in America and Europe   
 
 

Enduring Understandings: 
 
Students will understand the causes and effects of the Industrial Revolution 
 
Students will understand the catalysts for the American and French Revolutions and their 
impact on revolutionary ideas elsewhere   

Essential Questions: 

 What caused the Industrial Revolution? 

 What was the impact of the Industrial Revolution on society, the environment, 
politics, and economics? 

 What were the causes of the American and French Revolutions? 

 How did these revolutions impact revolutionary ideas in the Americas and Europe? 

 

Objective #1 - Describe the Industrial and Political Revolutions of the 18th and 19th centuries  

Essential Question:   How did the Industrial and Political Revolutions of the 18th & 19th centuries influence political, economic, social, and the global environment?  

Standards:   C3-D2.Geo.5.9-12, D2.Geo.8.9-12, CLE-7A, SS7 1.5, 1.7 

Academic Vocabulary:   Agricultural Revolution, Mass Production, Division of Labor, Mechanization, Laissez Faire, Mercantilism, Constitutional Convention, Estates General, Declaration 
of the Rights of Man & the Citizen, Maximilien Robespierre, Napoleon Bonaparte, & Congress of Vienna.  

Lesson Plan 

Supporting Question: 
- How did industrialization fundamentally change 

how goods were made? 

Supporting Question: 
- What was the effect of the industrial revolution 

on the development of industrial societies.  

Supporting Question: 
How were the different revolutions of 18th and 19th 
centuries similar and different? 

Formative Performance Task: 
- Create a T chart describing production prior to 

industrialization and then with industrialization  
 
 
 

Formative Performance Task: 
- Students will complete a graphic organizer 

explaining the process of change in production, 
population, pollution, standards of living, the 
family, women, children, and transcontinental 
migration.  

Formative Performance Task: 
- Students will answer an essay prompt, Compare 

the origins and outcomes of two of the following 
revolutions: American, French, Latin American, 
and Haitian.  
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Summative Performance Task: 

 Test - Multiple Choice and Essay formatted similar to the AP Exam  

 DBQ Essay - Comparing and Contrasting the different revolutions of the 18th & 19th centuries  

Taking Informed Action: 

 Students will look at modern day revolutions and compare them to the revolutions of the 18th and 19th centuries  

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

- Students will complete formative assessments, reteach and reassess during 
class and utilize AIP and ASI time as well as NHS tutoring.  

How will we respond if students have already learned? 
Extensions/Enrichments: 

- Students will work towards mastery of the information being taught and 
complete extra assignments developed by the AP instructor.  

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Industrial and Political Revolutions of the 18th and 19th centuries  

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will be able to explain the political, economic, social and environmental impacts of the industrial and 

political revolutions of the 18th and 19th centuries.  
The student exhibits no major errors or omissions. 

● Students will complete a DBQ essay explaining the 
impact of the different revolutions on industrial 
societies in the 18th and 19th centuries.  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: Agricultural Revolution, Mass Production, Division 

of Labor, Mechanization, Laissez Faire, Mercantilism, Constitutional Convention, Estate General, 
Declaration of the Right of Man & Citizen, Maximilien Robespierre, Napoleon Bonaparte, Congress of 
Vienna    

● Performs basic processes, such as: 
However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

● Define Basic Terms  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP World History - Unit 11 - Decline of Empires and Revolution in the Americas 

Content Area: AP World History 
 
Course/Grade Level: 10-12 

Unit Title: Decline of Empires and Revolution in the Americas 
 
Unit Duration: 6-10 class periods 

Materials/Instructional Resources For This Unit: 
AP textbook 
AV materials 
Readings: 
Vladimir Lenin, Power to the Soviets, September 1917  
A call to expel the British: The Azamgarh Proclamation  

Big Idea: 
 
Nationalism, Revolution, and Reform  
Imperialism and Nation-State Formation 
 
 

Enduring Understandings: 
 
Ming, Russian and Ottoman empires move forward while new nations rise in the 
Americas 

Essential Questions: 
 
Describe the causes of independence movements in the Americas. 
 

 

Objective #1 Asian and the Americas respond to imperialism 

Essential Question:  How did the old world and the Americas respond to imperialism? 

Standards:   CLE-6N, SS6 1.9, 1.10, C3- D2Geo.2.9-12, D2His.14.9-12 

Academic Vocabulary:   Pan-Slavism, Opium War, abolitionists, imperialism 

Lesson Plan 

Supporting Question: 
What were the causes of the revolutions in the 
Americas? 

Supporting Question: 
How did nationalism lead to new types of identities? 

Supporting Question: 
How did the impact of European imperialism on China 
differ from its impact on Russia and the Ottoman 
Empire? 

Formative Performance Task: 
Students will create a mindmap looking at social, 
political, religious and economic causes of revolutions in 
the Americas. 

Formative Performance Task: 
Define nationalism and explain its impact in Bolivia, 
Brazil, Mexico and Argentina 

Formative Performance Task: 
Students create a T-chart analyzing European impact on 
China, Russia and the Ottoman Empires 
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Summative Performance Task:   Students will create a mind map displaying social, economic, political and religious causes of revolutions in the Americas. 

Taking Informed Action:   Students will compare/contrast reasons for revolutions in the 18th century and compare/contrast them to independence movements in nations in 
the 20th century 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: Students will complete formative assessments, reteach and reassess 
during class and utilize AIP and ASI time as well as NHS tutoring. 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 and 4 proficiency once the Level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Responses to imperialism in Asia and the Americas 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will explain responses to European imperialism in Asia and the Americas 

 
The student exhibits no major errors or omissions. 

● Students will create a mind map outlining and 
explaining various causes of revolutions in the 
Americas  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: Pan-Slavism, Opium War, abolitionists, 

imperialism 
○  

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will be able to explain and demonstrate 
understanding of the terms in the unit 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP World History - Unit 12 - Variations of Global Imperialism & The Creation of A New Balance of Power 

Content Area: AP World  
 
Course/Grade Level: 10 - 12  

Unit Title: Variations of Global Imperialism & The Creation of a New Balance of 
Power  
 
Unit Duration:6 - 10 Class Periods  

Materials/Instructional Resources For This Unit: 
AP World History Text - The Earth & Its Peoples  
AV Materials  
Readings: 
Philippe Legrain, “Cultural Globalization Is Not Americanization”  

Big Idea: 
Describe the different types of Imperialism occurring in Africa, India, SE Asia, and 
Latin America and how Imperialism lead to a new balance in global power  
 

Enduring Understandings: 

 Students will understand the impact of Imperialism on the social, economic, 
cultural, and political atmosphere that came with the globalization of the world. 

 Students will understand how the forces of Imperialism and Nationalism 
combined with technology and industry to create a new power balance globally 

Essential Questions: 

 How did Imperialism impact the social, cultural, economic, and political 
institutions in Africa, India, SE Asia, and Latin America? 

 How did the forces of Imperialism and National combine with new 
technology and industry to form a new global balance of power?  

 

Objective #1 - Explain the influence of Imperialism in Africa, India, SE Asia, and Latin America and how combined with nationalism, technology, and industry it created a new 
balance of power worldwide.  

Essential Question: What was the impact of Imperialism in Africa, India, SE Asia, and Latin America and how did it combine with Nationalism, Technology, and Industry to 
create a new balance of power globally?  

Standards:   CLE-5Ec, SS7 3.7, 3.1, C3- D2His.1.9-12, D2Geo.4.9-12 

Academic Vocabulary:    Afrikaners, Sepoy, Spanish-American War, Mexican Revolution, Panama Canal, Socialism, Karl Marx, Nationalism, Otto Von Bismarck, & Victorian Age  

Lesson Plan 

Supporting Question: 
- How did European Imperialism influence 

Africa, India, & SE Asia? 

Supporting Question: 
- What were the effects of new technology on 

society and the environment of the nineteenth 
century? 

Supporting Question: 
- How did the various nationalist movements in 

Europe influence the balance of global power and 
spill over into other areas of the globe? 

Formative Performance Task: 
- Students will create a chart describing the 

social, political, economic, and cultural 
impact of Imperialism in Africa, INdia, & SE 
Asia  

Formative Performance Task: 
- Students will create a T chart explaining the 

societal and environmental changes that 
corresponded with changes in technology.  

Formative Performance Task: 
- Students will locate and label a map showing the 

different areas of the globe influenced by 
nationalism. Then briefly describe the nationalist 
movements in each country or region.  
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Summative Performance Task: 
- Students will complete a unit exam - formatted similar to the AP Exam - Multiple Choice and Essays all covering Unit 12  

Taking Informed Action: 
- Compare Nationalism during the nineteenth century to nationalistic movements in Eastern Europe, SW Asia, and Africa today.  

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

- Students will complete formative assessments, reteach, and reassess during 
class and also utilize AIP and ASI as well as NHS tutoring.  

How will we respond if students have already learned? 
Extensions/Enrichments: 

- Students will work towards mastery of the information being taught and 
complete extra assignments developed by the AP instructor.  

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Variations in Global Imperialism and The Creation of a New Global Balance of Power  

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will be able to explain the impact of Imperialism on Africa, India, SE Asia, and Latin America and how it 

combined with nationalism, technology, and industry to impact the global balance of power  
 
The student exhibits no major errors or omissions. 

● Students will answer an essay prompt: Describe the 
impact of Imperialism, Nationalism, Technology, and 
Industry on the global balance of power.  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: Afrikaners, Sepoy, Spanish - American War, Mexican 

Revolution, Panama Canal, Victorian Age, Socialism, Karl Marx, Nationalism & Otto von Bismarck  
○  

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

● Students can describe basic terms  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex 
ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP World History - Unit 13 - World in Crisis 

Content Area: AP World History 
 
Course/Grade Level: 10-12 

Unit Title: World in Crisis 
 
Unit Duration: 6-10 class periods 

Materials/Instructional Resources For This Unit: 
 
AP Textbook 
AV materials 
Readings: 
Woodrow Wilson Fourteen Points 
 
Benito Mussolini, The Political and Social Doctrine of Fascism 

Big Idea: Changing world in the 20th century 
 
 
 
 
 
 
 

Enduring Understandings: Industrialization changes the face of war. 
New political ideologies change the face of politics. 
 

Essential Questions: What caused World War 1 and 2? 
What political and economic changes occurred in Asia and the Middle East? 
How did technology change living patterns around the globe? 

 

Objective #1:   Changing the world in the 20th century 

Essential Question:  What political, technological and economic changes occurred in the 20th century? 

Standards:   CLE-3Ax, SS3 1.6, 1.10, C3-D2Geo.2.9-12, D2His.14.9-12 

Academic Vocabulary:   Bolsheviks, 14 points, Treaty of Versailles, mandate system, 5 year plans, Fascism, and Holocaust 

Lesson Plan 

Supporting Question: 
How did the Soviet Union change under Joseph Stalin? 

Supporting Question:  
How did technology change the face of the globe in the 
first half of the 20th century? 

Supporting Question: 
What were the issues surrounding revolutions in China 
and the Soviet Union? 

Formative Performance Task: Students will create a T-
chart comparing life in Russia under imperial authority 
versus life under Joseph Stalin in the Soviet Union. 
 

Formative Performance Task: 
Students will write a cause and effect essay discussing 
new 20th century technology and ideas and their global 
impact. 

Formative Performance Task:  
Students will create a Venn diagram displaying 
similarities and differences between Communist China 
and the Soviet Union. 

 

 



110 

 

Summative Performance Task:   Students will write an essay discussing the global changes in politics, economics and technology between 1900-1950.  

Taking Informed Action:  Students will compare Fascism in the 1930-40’s with Fundamentalism in the late 20th century. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: Students will complete formative assessments, reteach and reassess 
during class and utilize AIP and ASI time as well as NHS tutoring. 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 and 4 proficiency once the Level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  Changing the world in the 20th century 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was 
taught. 

●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial 
success. 

 

3.0 The student: 
● What political, technological and economic changes occurred in the 20th century? 

The student exhibits no major errors or omissions. 

● Students will write an essay discussing the global changes in 
politics, economics and technology between 1900-1950.  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as 
the student: 

● Recognizes or recalls specific terminology, such as:Bolsheviks, 14 points, Treaty of 
Versailles, mandate system, 5 year plans, Fascism, and Holocaust 

● Performs basic processes, such as: 
However, the student exhibits major errors or omissions regarding the more complex 
ideas and processes. 

● Students will define basic terms 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 
content. 

 

1.0 With help, a partial understanding of some of the simpler details and processes and 
some of the more complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP World History - Unit 14 - The Global Impact of the Cold War 

Content Area: AP World History  
 
Course/Grade Level: 10 - 12 

Unit Title: The Global Impact of the Cold War 
 
Unit Duration: 6 - 10 Class Periods  

Materials/Instructional Resources For This Unit: 
- AP World History Text - The Earth & Its Peoples  
- AV Materials  

Big Idea: 
 
The global impact during and after the Cold War  

Enduring Understandings: 
- Students will understand how the Cold War impacted the world between 1945 

- 1975 
- Students will understand the global impact after the Cold War ended.  

Essential Questions: 
- How did the rivalry between the Cold War superpowers affect the rest of the 

world? 
- How did the Cold war affect economic policies and politics post 1975? 

 

Objective #1 - Analyze the Global Impact of the Cold War during and after it ended  

Essential Question:  How did the Cold War impact the global atmosphere during and after the Cold War? 

Standards:   CLE-2B, SS2 1.6, 1.9, C3-D2Geo2.9-12, D2His.16.9-12, NCSS-A5, B3 

Academic Vocabulary:   Iron Curtain, North Atlantic Treaty Organization, Warsaw Pact, Marshall Plan, Organization of Petroleum Exporting Countries, Dirty War, Sandinistas, 
neo-liberalism, Tiananmen Square, & ethnic cleansing 

Lesson Plan 

Supporting Question: 
- How did the Cold War create new political 

alliances? 

Supporting Question: 
- How are the modern conflicts in the Middle 

East linked to the changing nature of war 
during and after the Cold War  

Supporting Question: 
- Why does the end of the Cold War represent a 

turning point in global politics  
 

Formative Performance Task: 
- Students will create an annotated map showing 

the split between NATO nations and Warsaw 
Pact nations.  

 

Formative Performance Task: 
- Students will create a chart describing the 

different conflicts occurring in the Middle East 
and establish links to the Cold War 

Formative Performance Task: 
- Students will analyze the continuities and 

changes in national economic and political 
policies in either eastern Europe or East Asia 
between 1975 and 2000 

 

Summative Performance Task: 
- Students will complete a Unit Exam - formatted similar to the AP Exam - Multiple Choice and Essay for Unit 14 
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Taking Informed Action: 
- Students will write a Continuity and Change Essay describing pre and post Cold War Europe  

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

- Students will complete formative assessments, reteach, and reassess during 
class and also utilize AIP and ASI as well as NHS tutoring  

How will we respond if students have already learned? 
Extensions/Enrichments: 

- Students will work towards mastery of the information being taught and 
complete extra assignments developed by the AP instructor.  

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Global Impact of the Cold War  

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will be able to understand the global impact of the Cold War during and after the Cold War 

The student exhibits no major errors or omissions. 

● Students will complete a continuity and change 
essay describing the political and economic 
atmosphere during and after the  Cold War.  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: Iron Curtain, North Atlantic Treaty 

Organization, Warsaw Pact, Marshall Plan, Organization of Petroleum Exporting Countries, Dirty 
War, Sandinistas, neoliberalism, Tiananmen Square, ethnic cleansing  

○  
● Performs basic processes, such as: 

○  
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Define Basic Terms  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP World History – Unit 15 - Globalization 

Content Area: AP World History 
 
Course/Grade Level: 10-12 

Unit Title: Globalization 
 
Unit Duration: 6-10 class periods 

Materials/Instructional Resources For This Unit: 
● AP textbook 
● AV materials 
● Tables showing variety of income and life expectancies around the world in 

2000 
● Readings: 
● Sherif Hetata, “Dollarization” 

Big Idea: New challenges in the 21st century 
 
 
 
 
 
 

Enduring Understandings: Globalization changes the face of political structures, 
religious institutions and economic forces. 

Essential Questions: 
What are the pros and cons of globalization in the new millennium? 

 

Objective #1:   New challenges in the 21st century 

Essential Question:  How does globalization impact politics, economics and religion? 

Standards:   CLE-6JKLMN, SS6 1.9, 1.10,C3-D2Geo.7.9-12, D2His.2.9-12, NCSS-A9 

Academic Vocabulary:   globalization, WMD, WTO, terrorism, cultural imperialism 

Lesson Plan 

Supporting Question: 
What are the main benefits and dangers of growing 
political, economic and cultural integration? 

Supporting Question: 
What roles do religious beliefs and secular ideologies 
play in the contemporary world? 

Supporting Question: 
How has technology contributed to the process of global 
interaction? 

Formative Performance Task: 
Students will create a chart highlighting benefits and 
dangers of interaction around the globe. 
 

Formative Performance Task: 
Students will create a graphic organizer highlighting 
various religious ideologies around the globe and their 
impact both locally and abroad. 

Formative Performance Task: 
Students will write a hypothesis addressing the issue of 
global interaction, taking a side as to the benefits of 
new technologies. 

 

Summative Performance Task:   Students will create a graphic organizer highlighting various religious ideologies around the globe and their impact both locally and abroad. 

Taking Informed Action:   Students will write a 3 paragraph essay discussing new religious ideologies and their impact in the United States. 
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Differentiation 

How will we respond if students have not learned? 
Interventions: Students will complete formative assessments, reteach and reassess 
during class and utilize AIP and ASI as well as NHS tutoring. 

How will we respond if students have already learned? 
Extensions/Enrichments: 
Students will work towards Level 3 and 4 proficiency once the Level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:   New challenges in the 21st century 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● How does globalization impact politics, economics and religion? 

 
The student exhibits no major errors or omissions. 

● Students will create a graphic organizer 
highlighting various religious ideologies around 
the globe and their impact both locally and 
abroad. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as:globalization, WMD, WTO, terrorism, cultural 

imperialism 
○  

● Performs basic processes, such as: 
○  

However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will define basic terms 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP UNITED STATES GOVERNMENT AND POLITICS CURRICULUM 

COURSE DESCRIPTION: 

2016-2017 

AP UNITED STATES GOVERNMENT 

AND POLITICS 1 & 2 

(Social Sciences) 1 unit; 11-12; 

prerequisite: none 

 

This course will give students an analytical perspective on the government and politics in the United States. This course involves the study of constitutional underpinnings, civil 

liberties and civil rights, political culture and socialization, citizen participation and influence, political institutions and policy making that are the foundation of modern U.S. 

government and politics. Class members taking this class may participate in the national constitutional issues competition We the People. At the end of the year, students may 

elect to take the AP Exam for college credit through the College Board. 

 

Revised (2018-2019 implementation) 

AP UNITED STATES GOVERNMENT 

AND POLITICS 1 & 2 

(Social Sciences) 1 unit; 11-12; 

prerequisite: none 

 

This course will give students an analytical perspective on the government and politics in the United States. This course involves the study of constitutional underpinnings, civil 

liberties and civil rights, political culture and socialization, citizen participation and influence, political institutions and policy making that are the foundation of modern U.S. 

government and politics. The course includes a study of the principles and provisions of the Missouri and United States Constitutions.The Constitution examination(s) and the 

course must be passed according to Missouri law in order for a student to receive a graduation certificate. Students will be required to take an “End of Course” exam provided by 

the State of Missouri at the completion of AP United States Government and Politics. Class members taking this class may participate in the national constitutional issues 

competition We the People. At the end of the year, students may elect to take the AP Exam for college credit through the College Board. Students may take AP U.S. 

Government and Politics junior year in lieu of the Government graduation requirement. 

 

 

Government 

The history, institutions, branches, functions, electoral processes, and citizens’ role associated with the governments of the local area, the state of Missouri, and the United 

States are presented in this course. The course includes an emphasis on the rights, and the responsibilities of citizenship, as well as a study of the principles and provisions of the 

Missouri and United States Constitutions. The Constitution examination(s) and the course must be passed according to Missouri law in order for a student to receive a 

graduation certificate. Students will be required to take an “End of Course” exam provided by the State of Missouri at the completion of AP United States Government and 

Politics.. 
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                                                                                          CURRICULUM OVERVIEW 

COURSE/GRADE LEVEL: 11-12 
CREDIT(S): 1 
PREREQUISITES: Teacher recommendation and/or B or higher 
grade in most recent social studies class. 

CURRICULUM WRITTEN: 2015-2016 
BOARD APPROVAL: 
REVISED: 

 

COURSE DESCRIPTION: This course will give students an analytical perspective on the government and politics in the 
United States. This course involves the study of constitutional underpinnings, civil liberties and civil rights, political 
culture and socialization, citizen participation and  influence, political institutions and policy making that are the 
foundation of modern U.S. government and politics. Class members taking this class may participate in the national 
constitutional issues competition We the People. At the end of the year, students may elect to take the AP Exam for 
college credit through the College Board. If students are taking this course in lieu of Civics they will be required to 
take and pass the U.S. Constitution test and Missouri Constitution test which are graduation requirements. 
Additionally they will take the Government End of Course Exam provided by the State of Missouri. 

COMMITTEE MEMBERS: Daniel Seyer 
 
 
 

 

UNITS IN THIS COURSE/GRADE LEVEL 

UNIT TITLE UNIT DURATION 

UNIT 1: Constitutional Underpinnings 3 weeks 

UNIT 2: Federalism 2 weeks 

UNIT 3: Political Culture 2 weeks 

UNIT 4: Elections & Campaigns 2 weeks 

UNIT 5: Political Processes 4 weeks 

UNIT 6: Civil Rights and Civil Liberties 3 weeks 

UNIT 7: Congress 3 weeks 

UNIT 8: Presidency 3 weeks 

UNIT 9: The Bureaucracy 3 weeks 

UNIT 10: The Judiciary 3 weeks 

UNIT 11: Public Policy 2 weeks 

UNIT 12: State and Local Government 2 weeks 

 

BOARD APPROVED INSTRUCTIONAL MATERIALS FOR THIS COURSE ADDITIONAL INSTRUCTIONAL MATERIALS 

American Government:  Institutions & Policies, Holt-McDougal (HMH)  
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AP US Government & Politics - Unit 1 - Constitutional Underpinnings 

Content Area: Social Studies 
 
Course/Grade Level: AP U.S. Government & Politics 

Unit Title: Constitutional Underpinnings 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● readings book 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Constitutional Underpinnings 
 
 
 
 

Enduring Understandings: 

 The student will examine the political heritage that was the foundation for the 
principles of the U.S. Constitution and its structure. 

 
 
 
 

Essential Questions: 

 What are the various political philosophies that shaped the writing of the U.S. 
Constitution? 

 What historical documents influenced the the structure and principles of the U.S. 
Constitution? 

 What are the various components of the U.S. Constitution and how do the 
establish the foundation for the U.S. system of government? 

 

Objective #1:   The student will examine the political heritage that was the foundation for the principles of the U.S. Constitution and its structure. 

Essential Question:   What are the various components of the documents and political philosophies that were the foundation for the principles of the U.S. Constitution and its 
structure? 

Standards:   GLE 1.1, 1.2, 1.5, 2.1, 2.2, 2.5, 3.1, 3.2, 3.4, 3.5 

Academic Vocabulary:   Democracy, direct democracy, republic, Magna Carta, English Bill of Rights, Mayflower Compact, Declaration of Independence, Articles of Confederation, 
Aristotle, John Locke, Thomas Hobbes, Jean Jacques Rousseau, Montesquieu, Shays Rebellion, New Jersey Plan, Virginia Plan, Great Compromise, Three Fifths Compromise, Bill of 
Rights, Federalists, Anti-Federalists, Elitism, Pluralism, Hyperpluralism 

Lesson Plan 

Supporting Question: 
What are the various political philosophies that shaped the 
writing of the U.S. Constitution? 

Supporting Question: 
What historical documents influenced the the structure 
and principles of the U.S. Constitution? 

Supporting Question: 
What are the various components of the U.S. Constitution 
and how do the establish the foundation for the U.S. 
system of government? 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 
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Summative Performance Task: 
● The student will examine the political heritage that was the foundation for the principles of the U.S. Constitution and its structure. 

Taking Informed Action: 
● The student will write and essay demonstrating examples of how historical political philosophies are present in the current U.S. Government system. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
Students will complete formative assessments, reteach and reassess during class and utilize AIP 
and ASI time as well as NHS tutoring. 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Constitutional Underpinnings 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● The student will write and essay demonstrating examples 
of how historical political philosophies are present in the 
current U.S. Government system. 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● The student will examine the political heritage that was the foundation for the principles of the U.S. 

Constitution and its structure. 
The student exhibits no major errors or omissions. 

● The student will complete a graphic organizer 
interpreting and detailing the various components of the 
U.S. Constitution. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Democracy, direct democracy, republic, Magna Carta, English Bill of Rights, Mayflower Compact, 
Declaration of Independence, Articles of Confederation, Aristotle, John Locke, Thomas Hobbes, Jean 
Jacques Rousseau, Montesquieu, Shays Rebellion, New Jersey Plan, Virginia Plan, Great 
Compromise, Three Fifths Compromise, Bill of Rights, Federalists, Anti-Federalists, Elitism, Pluralism, 
Hyperpluralism, checks and balances, separation of powers, popular sovereignty 

However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex ideas 
and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP US Government & Politics - Unit 2 - Federalism 

Content Area: Social Studies 
 
Course/Grade Level: AP U.S. Government & Politics 

Unit Title: Federalism 
 
Unit Duration: 2 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● readings book 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Federalism 
 
 
 
 

Enduring Understandings: 
● The student will examine characteristics and events that have impacted 

federalism in the U.S. Governmental system from a historical and current 
perspective. 

 

Essential Questions: 

 How is federalism defined explicitly in the U.S. Constitution? 

 How has the role of the Federal Government evolved throughout the 20th and 
21st centuries? 

 What are the tools the Federal Government has used historically to affect the 
relationship between the state and national government? 

 

Objective #1:   The student will examine characteristics and events that have impacted federalism in the U.S. Governmental system from a historical and current perspective. 

Essential Question:   What are the principles of federalism in the U.S. system of government historically and how have they evolved over time? 

Standards:   GLE: 1.2, 3.1, 3.2, 4.2, 4.4 

Academic Vocabulary: Federalism, unitary system, confederal system, dual federalism, cooperative federalism, devolution, selective incorporation, supremacy clause, 
necessary & proper clause, 10th Amendment, expressed powers, reserved powers, 14th Amendment, 16th Amendment, revenue sharing, block grants, categorical grants, 
mandates, McCulloch v. Maryland, Barron v. Baltimore, Gibbons v. Ogden, U.S. v. Lopez 

Lesson Plan 

Supporting Question: 
1. How is federalism defined explicitly in the U.S. 

Constitution? 

Supporting Question: 

 How has the role of the Federal Government 
evolved throughout the 20th and 21st 
centuries? 

Supporting Question: 

 What are the tools the Federal Government 
has used historically to affect the relationship 
between the state and national government? 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 

Formative Performance Task: 

 graphic organizers, Venn Diagram, exit slips 
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Summative Performance Task: 
● The student will examine characteristics and events that have impacted federalism in the U.S. Governmental system from a historical and current perspective. 

Taking Informed Action: 
● Write an essay predicting how current political trends will impact Federal government involvement at the state and local level. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
Students will complete formative assessments, reteach and reassess during class and utilize AIP 
and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Federalism 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Write an essay predicting how current political trends will 
impact Federal government involvement at the state and 
local level. 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● The student will examine characteristics and events that have impacted federalism in the U.S. Governmental 

system from a historical and current perspective. 
The student exhibits no major errors or omissions. 

● Create an annotated timeline describing the evolution of 
Federalism in U.S. history. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Federalism, unitary system, confederal system, dual federalism, cooperative federalism, devolution, 
selective incorporation, supremacy clause, necessary & proper clause, 10th Amendment, expressed 
powers, reserved powers, 14th Amendment, 16th Amendment, revenue sharing, block grants, 
categorical grants, mandates, McCulloch v. Maryland, Barron v. Baltimore, Gibbons v. Ogden, U.S. v. 
Lopez 

However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex ideas 
and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP US Government & Politics - Unit 3 - Political Culture 

Content Area: Social Studies 
 
Course/Grade Level: AP U.S. Government & Politics 

Unit Title: Political Culture 
 
Unit Duration: 2 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● readings book 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Political Culture 
 
 
 
 

Enduring Understandings: 
● The students will examine American political culture and ideology and the 

decisions, events and movements that have influenced it. 
 
 

Essential Questions: 

 What are key components of the American political ideology? 

 How has the American political heritage influenced American political culture? 

 What are the various social and political movements that have been the 
foundations for creating American political culture? 

 

Objective #1:   The students will examine American political culture and ideology and the decisions, events and movements that have influenced it. 

Essential Question:  What decisions, events and movements have influenced American political culture and political ideology historically? 

Standards:   GLE: 1.2, 1.5, 2.5,  4.3 

Academic Vocabulary: political culture, political socialization, political ideology, efficacy, legitimacy, individualism, limited government, conservatism, liberalism, 
libertarianism, voting coalitions, public opinion, voting, protest, grassroots, boycott, social movements, voter turnout, obstacles to voters, demographic group behaviors, 15th 
Amendment, 19th Amendment, 26th Amendment 

Lesson Plan 

Supporting Question: 

 What are key components of the American 
political ideology? 

Supporting Question: 

 How has the American political heritage 
influenced American political culture? 

Supporting Question: 

 What are the various social and political 
movements that have been the foundations for 
creating American political culture? 

Formative Performance Task: 

 graphic organizers, worksheets, t-charts 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 

Formative Performance Task: 

 graphic organizers, worksheets, t-charts 
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Summative Performance Task: 
● The students will examine American political culture and ideology and the decisions, events and movements that have influenced it. 

Taking Informed Action: 
● Write an essay predicting political movements that will gain prominence in the 21st century and compare them to past movements 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:   Political Culture 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Write an essay predicting political movements that will 
gain prominence in the 21st century and compare them 
to past movements 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● The students will examine American political culture and ideology and the decisions, events and movements 

that have influenced it. 
The student exhibits no major errors or omissions. 

● Data interpretation activity analyzing current and 
historical trends related to political culture, political 
ideology, and voting coalitions. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ political culture, political socialization, political ideology, efficacy, legitimacy, individualism, limited 
government, conservatism, liberalism, libertarianism, voting coalitions, public opinion, voting, 
protest, grassroots, boycott, social movements, voter turnout, obstacles to voters, demographic 
group behaviors, 15th Amendment, 19th Amendment, 26th Amendment 

However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex ideas 
and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP US Government & Politics - Unit 4 - Elections & Campaigns 

Content Area: Social Studies 
 
Course/Grade Level: AP U.S. Government & Politics 

Unit Title: Elections & Campaigns 
 
Unit Duration: 2 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● readings book 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Elections and Campaigns 
 
 
 
 

Enduring Understandings: 
● The student will discuss and describe the various components of elections and 

campaigns in the American political system. 
 

Essential Questions: 

 What are the components of the American electoral system? 

 What are the components of the Electoral college system? 

 What are the characteristics of historical and modern political campaigns? 

 

Objective #1:   The student will discuss and describe the various components of elections and campaigns in the American political system. 

Essential Question:   What are the various components of elections and campaigns in the American political system? 

Standards:   GLE:1.5, 2.5, 4.2, 4.3, 4.4, 4.5 

Academic Vocabulary: election laws, election days, fixed terms, term limits, plurality elections, majority election, winner-take-all election, single-member district, proportional 
representation, Electoral College, Electoral Vote, caucus, primary election, nominating convention, general election, open primary, closed primary, , issues, platform, delegate, 
superdelegate, candidate centered campaign 

Lesson Plan 

Supporting Question: 

 What are the components of the American 
electoral system? 

Supporting Question: 

 What are the components of the Electoral 
college system? 

Supporting Question: 

 What are the characteristics of historical and 
modern political campaigns? 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 

Formative Performance Task: 

 graphic organizers, worksheets, t-charts 

 

Summative Performance Task: 
● The student will discuss and describe the various components of elections and campaigns in the American political system. 
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Taking Informed Action: 
● Create presentation analyzing how presidential campaigns will evolve to accommodate changes in demographics and technology 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 
 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Elections & Campaigns 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Create presentation analyzing how presidential 
campaigns will evolve to accommodate changes in 
demographics and technology 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● The student will discuss and describe the various components of elections and campaigns in the 

American political system. 
The student exhibits no major errors or omissions. 

● Campaign ad analysis activity, electoral college 
webquest 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ election laws, election days, fixed terms, term limits, plurality elections, majority 
election, winner-take-all election, single-member district, proportional representation, 
Electoral College, Electoral Vote, caucus, primary election, nominating convention, 
general election, open primary, closed primary, issues, platform, delegate, superdelegate, 
candidate centered campaign 

However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP US Government & Politics - Unit 5 - Political Processes 

Content Area: Social Studies 
 
Course/Grade Level: AP U.S. Government & Politics 

Unit Title: Political Processes 
 
Unit Duration: 4 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● readings book 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Political Processes 
 
 
 

Enduring Understandings: 
● The student will examine the impact and evolution of political parties, interest 

groups, and media on the U.S. political system. 
 
 
 
 

Essential Questions: 
● What are interest groups and how do the impact the American political 

system? 
● What are the platforms of the two major political parties and how has two 

party system evolved throughout American history? 
● How does the media impact influence the political process and public opinion 

in the U.S.? 

 

Objective #1:   The student will examine the impact and evolution of political parties, interest groups, and media on the U.S. political system. 

Essential Question:   How have ever evolving political parties, interest groups, and media technology impacted the US. political system? 

Standards:   GLE: 1.5, 2.5, 4.2, 4.3, 4.5 

Academic Vocabulary: political party, third party, two party system, multi-party system, dealignment, critical election, realignment, national party committee, party coalition, 
linkage institution, interest group, lobbyist, Lobbying Disclosure Act of 1995, hard money, soft money, political action committee, 527 groups, 501(c) groups,  super pacs, 
Buckley v. Valeo, Citizens United v. FEC, horse race journalism, narrowcasting 

Lesson Plan 

Supporting Question: 

 What are interest groups and how do the 
impact the American political system? 

Supporting Question: 

 What are the platforms of the two major 
political parties and how has two party system 
evolved throughout American history? 

Supporting Question: 

 How does the media impact influence the 
political process and public opinion in the U.S.? 

 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 

Formative Performance Task: 

 graphic organizers, t-chart, exit slips 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 
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Summative Performance Task: 
● The student will examine the impact and evolution of political parties, interest groups, and media on the U.S. political system. 

Taking Informed Action: 
● Essay describing evolving forms of media and their impact on public opinion and public policy 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 
 
Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 
 
Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Political Processes 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Essay describing evolving forms of media and their 
impact on public opinion and public policy 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● The student will examine the impact and evolution of political parties, interest groups, and media on the U.S. 

political system. 
The student exhibits no major errors or omissions. 

● Interest group research activity, Political party 
comparison chart 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ political party, third party, two party system, multi-party system, dealignment, critical election, 
realignment, national party committee, party coalition, linkage institution, interest group, lobbyist, 
Lobbying Disclosure Act of 1995, hard money, soft money, political action committee, 527 groups, 
501(c) groups,  super pacs, Buckley v. Valeo, Citizens United v. FEC, horse race journalism, 
narrowcasting 

However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex ideas 
and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP US Government & Politics - Unit 6 - Civil Rights & Civil Libertieis 

Content Area: Social Studies 
 
Course/Grade Level: AP U.S. Government & Politics 

Unit Title: Civil Rights & Civil Liberties 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● readings book 
● technology 
● websites 
● video links/DVDs/Recording 

Big Idea: 
 
Civil rights and civil liberties 
 
 
 
 

Enduring Understandings: 
● The student will analyze major issues in civil rights and civil liberties throughout 

American history and the impact the Supreme Court has had  in establishing the 
government’s role in protecting citizens rights. 

Essential Questions: 
● What have been major issues in regards to civil rights throughout American political 

history? 
● What have been major issues in regard to civil liberties throughout American political 

history? 
● What role has the Supreme Court and other institutions of government played in 

protecting the rights of citizens? 

 

Objective #1: The student will analyze major issues in civil rights and civil liberties throughout American history and the impact the Supreme Court has had  in establishing the government’s role 
in protecting citizens rights. 

Essential Question: What have been the major issues in civil rights and civil liberties throughout American political history and what role have the have the institutions of government played in 
the protection of the rights of citizens? 

Standards:   GLE: 1.2, 1.5, 2.2, 4.5,  

Academic Vocabulary: civil rights, civil liberties, Bill of Rights, due process clause, equal protection clause, selective incorporation, Mapp v. Ohio, Barron v. Baltimore, 1st Amendment, 5th 
Amendment, 14th Amendment Gideon v. Wainwright, Gitlow v. New York, Miranda v. Arizona, Roe v. Wade, Brown v. Board of Education, Plessy v. Ferguson, segregation, de facto segregation, 
Civil Rights Act of 1964, Title IX, Voting Rights Act of 1965, establishment clause, free exercise clause, symbolic speech, Lemon v. Kurtzman 

Lesson Plan 

Supporting Question: 

 What have been major issues in regards to civil 
rights throughout American political history? 

Supporting Question: 

 What have been major issues in regard to civil liberties 
throughout American political history? 

Supporting Question: 

 What role has the Supreme Court and other 
institutions of government played in protecting 
the rights of citizens? 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 

Formative Performance Task: 

 graphic organizers, worksheets, research activity 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 
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Summative Performance Task: 
● The student will analyze major issues in civil rights and civil liberties throughout American history and the impact the Supreme Court has had  in establishing the government’s role in 

protecting citizens rights. 

Taking Informed Action: 
● Create a portfolio detailing major civil rights issues in the 21st century and making comparisons to past issues in civil rights 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

 Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 

 Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Civil Rights & Civil Liberties 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Create a portfolio detailing major civil rights issues in the 
21st century and making comparisons to past issues in 
civil rights 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● The student will analyze major issues in civil rights and civil liberties throughout American history and the 

impact the Supreme Court has had  in establishing the government’s role in protecting citizens rights. 
The student exhibits no major errors or omissions. 

● Mock Supreme Court conference discussing cases 
pertaining to issues of the protections of civil liberties 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ civil rights, civil liberties, Bill of Rights, due process clause, equal protection clause, selective 
incorporation, Mapp v. Ohio, Barron v. Baltimore, 1st Amendment, 5th Amendment, 14th 
Amendment Gideon v. Wainwright, Gitlow v. New York, Miranda v. Arizona, Roe v. Wade, Brown v. 
Board of Education, Plessy v. Ferguson, segregation, de facto segregation, Civil Rights Act of 1964, 
Title IX, Voting Rights Act of 1965, establishment clause, free exercise clause, symbolic speech, 
Lemon v. Kurtzman 

However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex ideas 
and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP US Government - Unit 7 - Congress 

Content Area: Social Studies 
 
Course/Grade Level: AP U.S. Government & Politics 

Unit Title: Congress 
 
Unit Duration: 3 Weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● readings book 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Congress 
 
 
 

Enduring Understandings: 
● The student will identify and analyze the major structures, processes, procedures, and 

history of the U.S. Congress. 
 
 
 
 

Essential Questions: 

 What are the structures, characteristics, and specific powers of each house of 
Congress?  

 How is the legislative branch limited by the Constitution including checks and 
balances? 

 What is the process for how a bill becomes a law including differences in the process 
between the house and senate?  

 

Objective #1:  The student will identify and analyze the major structures, processes, procedures, and history of the U.S. Congress  

Essential Question:   What are the major structures, processes, procedures of the U.S. Congress and how has it functioned historically? 

Standards:   GLE 2.1, 2.5, 3.1, 3.2, 3.5, 4.4, 4.5 

Academic Vocabulary: constituents, writ of habeas corpus, bill of attainder, ex post facto laws, President Pro Tempore, Speaker of the House, floor leaders, party whips, impeach, 
reapportionment, gerrymandering, veto, committee 

Lesson Plan 

Supporting Question: 

 What are the structures, characteristics, and specific 
powers of each house of Congress?  

Supporting Question: 

 How is the legislative branch limited by the 
Constitution including checks and balances? 

 

Supporting Question: 

 What is the process for how a bill becomes a law 
including differences in the process between the 
house and senate?  

Formative Performance Task: 

 T-chart, worksheets, exit slips 

Formative Performance Task: 

 T-chart, worksheets, exit slips 

Formative Performance Task: 

 T-chart, worksheets, Venn Diagram 

 

Summative Performance Task: 
● The student will identify and analyze the major structures, processes, procedures, and history of the U.S. Congress  
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Taking Informed Action: 
● Students will create a portfolio detailing potential policies and programs that Congress may create in the 21st century 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

 Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 

 Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  Congress 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Students will create a portfolio detailing potential 
policies and programs that Congress may create in the 
21st century 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● The student will identify and analyze the major structures, processes, procedures, and history of the U.S. 

Congress  
 
The student exhibits no major errors or omissions. 

● Students will complete a group analysis of the 
demographics and current representation of a 
selected state as well as creating charts depicting this 
data 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ constituents, writ of habeas corpus, bill of attainder, ex post facto laws, President Pro 
Tempore, Speaker of the House, floor leaders, party whips, impeach, reapportionment, 
gerrymandering, veto, committee, filibuster, cloture, bill, referral, Rules Committee, Ways and 
Means Committee, Conference Committee, party polarization, caucuses, Baker v. Carr, 
Wesberry v. Sanders, majority-minority district, incumbency, franking privilege, earmarks, 
casework 

 
However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex 
ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP US Government & Politics - Unit 8 - Presidency 

Content Area: Social Studies 
 
Course/Grade Level: AP U.S. Government & Politics 

Unit Title: Presidency 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● readings book 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Presidency 
 
 
 
 

Enduring Understandings: 
● The student will examine formal and informal powers of the President and as 

well as analyze the evolution of the presidential power throughout history. 
 
 

Essential Questions: 

 What are the formal constitutional powers of the president? 

 What are the informal powers of the president? 

 How has the power and influence of the president grown throughout 
American history? 

 

Objective #1:   The student will examine formal and informal powers of the President and as well as analyze the evolution of the presidential power throughout history. 

Essential Question:   What are the formal and informal powers of the President and how have they evolved throughout history? 

Standards:   GLE: 2.1, 3.1, 3.2, 4.5 

Academic Vocabulary: executive orders, executive privilege, treaty, executive agreements, commander-in-chief, appointments, foreign policy, domestic policy, OMB, chief of 
state, chief executive, party leader, Vice President, cabinet, executive office of the president, White House staff, war powers, succession, pardon, pocket veto 

Lesson Plan 

Supporting Question: 

 What are the formal constitutional powers of 
the president? 

Supporting Question: 

 What are the informal powers of the 
president? 

Supporting Question: 

 How has the power and influence of the 
president grown throughout American history? 

Formative Performance Task: 

 graphic organizers, worksheets, t-chart 

Formative Performance Task: 

 graphic organizers, worksheets, t-chart 

Formative Performance Task: 

 graphic organizers, research activity, exit slips 

 

Summative Performance Task: 
● The student will examine formal and informal powers of the President and as well as analyze the evolution of the presidential power throughout history. 
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Taking Informed Action: 
● Create a presentation describing the expansion of presidential power and predicting future expansions of informal presidential powers based current policy issues 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

 Students will complete formative assessments, reteach and reassess during 
class and utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 

 Students will work towards Level 3 or 4 proficiency once the level 2 has been 
met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: The Presidency 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Create a presentation describing the expansion of 
presidential power and predicting future 
expansions of informal presidential powers based 
current policy issues 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● The student will examine formal and informal powers of the President and as well as analyze the 

evolution of the presidential power throughout history. 
The student exhibits no major errors or omissions. 

● Great president research and presentation activity 
discussing demonstrations of presidential power by 
various presidents 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ executive orders, executive privilege, treaty, executive agreements, commander-in-chief, 
appointments, foreign policy, domestic policy, OMB, chief of state, chief executive, party 
leader, Vice President, cabinet, executive office of the president, White House staff, war 
powers, succession, pardon, pocket veto 

However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP US Government - Unit 9 - The Bureaucracy 

Content Area: Social Studies 
 
Course/Grade Level: AP U.S. Government & Politics 

Unit Title: The Bureaucracy 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● readings book 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
The Federal Bureaucracy 
 
 
 

Enduring Understandings: 
● The student will analyze the major components of the Federal Bureaucracy as 

well as examine its role in making and carrying out public policy. 
 

Essential Questions: 

 What are the major components of the federal bureaucracy? 

 What role does the bureaucracy play in carrying out public policy? 

 How has the size and scope of the federal bureaucracy grown throughout 
American history? 

 

Objective #1:   The student will analyze the major components of the Federal Bureaucracy as well as examine its role in making and carrying out public policy. 

Essential Question:   What are the major components of the federal bureaucracy and what is its roe in carrying out public policy? 

Standards:   GLE: 1.2, 2.1, 3.1, 3.2, 4.4 

Academic Vocabulary: bureaucracy, executive departments, cabinet, executive office of the president independent agencies, regulatory commissions, government 
corporations, patronage, spoils system, merit system, civil service system, civil servant, Pendleton Civil Service Reform Act, Hatch Act, iron triangles, Office of Management 
and Budget 

Lesson Plan 

Supporting Question: 

 What are the major components of the federal 
bureaucracy? 

Supporting Question: 

 What role does the bureaucracy play in 
carrying out public policy? 

Supporting Question: 

 How has the size and scope of the federal 
bureaucracy grown throughout American 
history? 

Formative Performance Task: 

 graphic organizers, worksheets, comparison chart 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 

Formative Performance Task: 

 graphic organizers, research activity, exit slips 
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Summative Performance Task: 
● The student will analyze the major components of the Federal Bureaucracy as well as examine its role in making and carrying out public policy. 

Taking Informed Action: 
● Write an essay detailing the power of the bureaucracy in establishing policy agenda priorities and predicting future changes to the structure of the executive branch 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

 Students will complete formative assessments, reteach and reassess during class and 
utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 

 Students will work towards Level 3 or 4 proficiency once the level 2 has been met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: The Bureaucracy 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Write an essay detailing the power of the bureaucracy 
in establishing policy agenda priorities and predicting 
future changes to the structure of the executive 
branch 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● The student will analyze the major components of the Federal Bureaucracy as well as examine its role in 

making and carrying out public policy. 
The student exhibits no major errors or omissions. 

● Executive department webquest & oversight 
simulation detailing characteristics of the 
departments and public policy implemented by each 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ bureaucracy, executive departments, cabinet, executive office of the president independent 
agencies, regulatory commissions, government corporations, patronage, spoils system, merit 
system, civil service system, civil servant, Pendleton Civil Service Reform Act, Hatch Act, iron 
triangles, Office of Management and Budget 

 
However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex 
ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP US Government & Politics - Unit 10 - The Judiciary 

Content Area: Social Studies 
 
Course/Grade Level: AP U.S. Government & Politics 

Unit Title: The Judiciary 
 
Unit Duration: 3 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● readings book 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
The Judiciary 
 
 
 
 

Enduring Understandings: 
● The student will identify the structure of the Federal court system as well as 

analyze the process the Supreme Court utilizes in judicial review. 
 
 
 

Essential Questions: 

 What is the structure and responsibilities of the Federal court system? 

 What are the procedures, and considerations used by the Supreme Court 
throughout the process of judicial review? 

 What major Supreme Court cases have impacted society and government 
throughout American history?  

 

Objective #1:   The student will identify the structure of the Federal court system as well as analyze the process the Supreme Court utilizes in judicial review. 

Essential Question:   What is the structure of the Federal court system and what is the process utilized by the Supreme Court when reviewing a case? 

Standards:   GLE: 1.2, 2.1, 2.2, 3.1, 3.2, 3.5, 4.5 

Academic Vocabulary: U.S. Supreme Court, U.S. Circuit Court, U.S. District Court, Chief Justice, jurisdiction, trial court, appeals court, civil law, criminal law, constitutional law, 
judge, jury, settlement, plea bargain, grand jury, dual court system, Marbury v. Madison, writ of certiorari, standing, “rule of four”, briefs, amicus curiae briefs, oral arguments, 
solicitor general, conference, stare decisis, majority opinion, dissenting opinion, concurring opinion, judicial activism, judicial restraint 

Lesson Plan 

Supporting Question: 

 What is the structure and responsibilities of the 
Federal court system? 

Supporting Question: 

 What are the procedures, and considerations 
used by the Supreme Court throughout the 
process of judicial review? 

Supporting Question: 

 What major Supreme Court cases have 
impacted society and government throughout 
American history?  

Formative Performance Task: 

 graphic organizers, worksheets, comparison 
chart 

Formative Performance Task: 

 graphic organizers, worksheets, t-chart 

Formative Performance Task: 

 graphic organizers, worksheets, research 
activity 
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Summative Performance Task: 
● The student will identify the structure of the Federal court system as well as analyze the process the Supreme Court utilizes in judicial review. 

Taking Informed Action: 
● Case study describing trends in the “personality” of the Supreme Court and analyzing trends to predict the “personality” of the Court going forward 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

 Students will complete formative assessments, reteach and reassess during 
class and utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 

 Students will work towards Level 3 or 4 proficiency once the level 2 has been 
met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: The Judiciary 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Case study describing trends in the “personality” of the 
Supreme Court and analyzing trends to predict the 
“personality” of the Court going forward 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● The student will identify the structure of the Federal court system as well as analyze the process the Supreme Court 

utilizes in judicial review. 
The student exhibits no major errors or omissions. 

● Senate Judiciary Committee nomination hearing simulation 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ U.S. Supreme Court, U.S. Circuit Court, U.S. District Court, Chief Justice, jurisdiction, trial court, appeals 
court, civil law, criminal law, constitutional law, judge, jury, settlement, plea bargain, grand jury, dual 
court system, Marbury v. Madison, writ of certiorari, standing, “rule of four”, briefs, amicus curiae briefs, 
oral arguments, solicitor general, conference, stare decisis, majority opinion, dissenting opinion, 
concurring opinion, judicial activism, judicial restraint 

However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex ideas and 
processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP US Government & Politics - Unit 11 - Public Policy 

Content Area: Social Studies 
 
Course/Grade Level: AP U.S. Government & Politics 

Unit Title: Public Policy 
 
Unit Duration: 2 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● readings book 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Public policy 
 
 
 
 

Enduring Understandings: 
● The student will examine the federal budget process as well as make 

connections between the budget and important foreign and domestic policy 
issues. 

 
 

Essential Questions: 

 What is federal budgetary process? 

 What are current domestic and foreign policy issues that impact the policy 
agenda of Congress and the President? 

 How is public policy impacted by political parties, interest groups, and 
federalism? 

 

Objective #1:   The student will examine the federal budget process as well as make connections between the budget and important foreign and domestic policy issues. 

Essential Question:   What is the process for creating the federal budget and how is it impacted by important domestic and foreign policy issues?  

Standards:   GLE: 1.2, 1.4, 1.5, 3.1, 3.4, 3.5, 4.4, 4.5 

Academic Vocabulary: public policy, debt, deficit, mandatory spending, discretionary spending, Office of Management and Budget, uncontrollable spending, entitlement 
spending, Social Security, budget committees, GDP, 16th Amendment, fiscal policy, monetary policy, social policy, economic policy, regulatory policy, foreign policy 

Lesson Plan 

Supporting Question: 

 What is federal budgetary process? 

Supporting Question: 

 What are current domestic and foreign policy 
issues that impact the policy agenda of 
Congress and the President? 

Supporting Question: 

 How is public policy impacted by political 
parties, interest groups, and federalism? 

 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 

Formative Performance Task: 

 graphic organizers, worksheets, t-chart 

Formative Performance Task: 

 graphic organizers, worksheets, exit slips 
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Summative Performance Task: 
● The student will examine the federal budget process as well as make connections between the budget and important foreign and domestic policy issues. 

Taking Informed Action: 
● Create a federal budget plan based on anticipated future domestic and foreign policy issues 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

 Students will complete formative assessments, reteach and reassess during 
class and utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 

 Students will work towards Level 3 or 4 proficiency once the level 2 has been 
met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: Public Policy 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Create a federal budget plan based on anticipated 
future domestic and foreign policy issues 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● The student will examine the federal budget process as well as make connections between the budget 

and important foreign and domestic policy issues. 
The student exhibits no major errors or omissions. 

● Federal budget process simulation, public policy 
research paper 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ public policy, debt, deficit, mandatory spending, discretionary spending, Office of 
Management and Budget, uncontrollable spending, entitlement spending, Social Security, 
budget committees, GDP, 16th Amendment, fiscal policy, monetary policy, social policy, 
economic policy, regulatory policy, foreign policy 

However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex 
ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP US Government & Politics - Unit 12 - State & Local Government 

Content Area: Social Studies 
 
Course/Grade Level: AP U.S. Government & Politics 

Unit Title: State & Local Government 
 
Unit Duration: 2 weeks 

Materials/Instructional Resources For This Unit: 
● textbook 
● handouts/worksheets 
● readings book 
● technology 
● websites 
● video links/DVDs/Recordings 

Big Idea: 
 
Missouri Government, Missouri Constitution, and local government 
 
 
 
 

Enduring Understandings: 
● Students will be able to analyze the role of Federalism in the United States as 

it pertains to the Missouri Constitution 
 

Essential Questions: 

 What are the jobs of Missouri’s elected officials? 

 How is the Missouri Constitution related to the 10th amendment? 

 What is the structure and function of Missouri government? 

 

Objective #1:   Students will be able to analyze the role of Federalism in the United States as it pertains to the Missouri Constitution 

Essential Question:   How does the role of Federalism in the United States pertain to the Missouri Constitution? 

Standards:   GLE 1.2; 2.5; 3.1 D; 3.2 A, 3.2 F; 3.5; 4.2; 4.3; 4.4; 4.5 

Academic Vocabulary: Missouri General Assembly, Lieutenant Governor, Auditor, Treasurer, Attorney General, Secretary of State, Governor Federalism, concurrent powers, 
reserved powers, implied powers, expressed powers 

Lesson Plan 

Supporting Question: 

 What are the jobs of Missouri’s elected 
officials? 

Supporting Question: 

 How is the Missouri Constitution related to the 
10th amendment? 

Supporting Question: 

 What is the structure and function of Missouri 
government? 

Formative Performance Task: 

 worksheets, exit slips 

Formative Performance Task: 

 worksheets, exit slips 

Formative Performance Task: 

 worksheets, exit slips 

 

Summative Performance Task: 
● Students will be able to analyze the role of Federalism in the United States as it pertains to the Missouri Constitution 
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Taking Informed Action: 
● Students will use a specific instance from a current event pertaining to federalism/states rights in an essay 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

 Students will complete formative assessments, reteach and reassess during 
class and utilize AIP and ASI time as well as NHS tutoring 

How will we respond if students have already learned? 
Extensions/Enrichments: 

 Students will work towards Level 3 or 4 proficiency once the level 2 has been 
met. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD: State & Local Government 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Use of a specific instance from a current event 
pertaining to federalism/states rights 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Students will be able to analyze the role of Federalism in the United States as it pertains to 

the Missouri Constitution 
 
The student exhibits no major errors or omissions. 

● Essay explaining federalism.  Use the 10th 
amendment to defend the states and local 
municipalities rights to make laws on the issues 
of gun rights, schools, etc. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: 

○ Missouri General Assembly, Lieutenant Governor, Auditor, Treasurer, Attorney 
General, Secretary of State, Governor, Federalism, concurrent powers, reserved 
powers, implied powers, expressed powers 

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● T-Chart describing elected officials of the 
Missouri General Assembly 

● Vocabulary worksheets 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP EUROPEAN HISTORY CURRICULUM 

 

 

 

 

COURSE DESCRIPTION: 

 
AP EUROPEAN HISTORY  
     (Social Sciences)  1  unit; 10-12; 
     prerequisite: none 
  
AP European History is a full year course that investigates questions in European cultural, diplomatic, economic, intellectual, political and social 
history.  This course is recommended for college bound motivated students who enjoy reading and discussion.  The material is covered at a college 
level requiring research, analysis, and participation in class discussions and projects.  At the end of the year, students may select to take the AP 
Exam for college credit through the College Board.  There is a charge for this exam.  Students may take either A.P. European History or AP World 
History sophomore year in lieu of the World Civilization graduation requirement.  
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                                                                                          CURRICULUM OVERVIEW 

COURSE/GRADE LEVEL:  Advanced Placement European History 
 
CREDIT(S): 1 
 
PREREQUISITES: none 

CURRICULUM WRITTEN: 10-28-15 
 
BOARD APPROVAL: 
 
REVISED: 

 

COURSE DESCRIPTION:  AP European History is structured around five themes from 
1450-present.  The course is structured around four different chronological time 
periods.  Students will use a variety of primary and secondary sources.  Students 
will also learn to write historical essays such as the document based question essay. 

COMMITTEE MEMBERS:  Grayce Perkinson 
 
 
 

 

UNITS IN THIS COURSE/GRADE LEVEL 

UNIT TITLE UNIT DURATION 

UNIT 1: Humanism, Protestant Reform, Scientific Revolutions 4-5 weeks 

UNIT 2:  Enlightenment 8 weeks 

UNIT 3:   8 weeks 

UNIT 4:  Revolution and Nationalism  

UNIT 5:  Wars and Society 5 weeks 

UNIT 6:  Cold War and the Modern World 4-5 weeks 

UNIT 7:  Analytical Writing 16 weeks (throughout the semester) 

 

BOARD APPROVED INSTRUCTIONAL MATERIALS FOR THIS COURSE ADDITIONAL INSTRUCTIONAL MATERIALS 

Jackson Spielvogel 9th edition AP edition Western Civilizations 
 

Fast Track to a 5, various DBQ essays, LEQ Essays 
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AP European History - Unit 1 - Humanism, Protestant Reformation, Scientific Revolution 

Content Area: AP European History 
 
Course/Grade Level: 10-12 

Unit Title: Humanism, Protestant Reformation and the Scientific Revolution 
 
Unit Duration: 4-5 weeks 

Materials/Instructional Resources For This Unit:   
● Spielvogel text, Fast Track to a 5, relevant DBQ and LEQ writings 

 
 

Big Idea:  
1. The worldview of European intellectuals shifted from one based on ecclesiastical 

and classical authority to one based primarily on inquiry and observation of the 
natural world. 

2. Europeans explored and settled overseas territories and expanded commercial 
and agricultural capitalism 

Enduring Understandings:  
● Students will understand how the revival of learning during the 1400 and 

1500’s led to development in literature, art and science 
● Students will understand the reasons for overseas exploration during the 

15
th

 and 16
th

 centuries and the changes it brought to the global economy 
 

 

Essential Questions: 

 How did the revival of Humanist interest in Greek and Roman text challenge the 
institutional power of universities and the Church.         

 How did Protestant Reformers disseminate their ideas and spur religious reform? 

 How did the changes in ideas about astronomy lead to the Scientific Revolution? 

 What advances in navigation allowed European exploration to occur? 

 What did Europe and the Americas gain from the Columbia Exchange? 

 How did the global economy change due to exploration? 

 

Objective #1 Renaissance thinkers changed the focus of art, religion and science in the Middle Ages 

Essential Question: How did the revival of the ancient Greeks and Romans lead to changes in ideas about religion and science? 

Standards:   GLE/CLE, C3, NCSS  Theme1 5a, 5b  Theme 2 5a, 5b, Theme 3 5a, 5b 

Academic Vocabulary:   Humanism, Civic Humanism, perspective, heliocentric theory, geocentric theory, predestination, salvation by faith, indulgences, deism, Huguenots 

Lesson Plan 

Supporting Question:  

 How did the revival of Humanist interest in Greek and 
Roman text challenge the institutional power of 
universities and the Church? 

Supporting Question:   

 How did Protestant Reformers 
disseminate their ideas and spur 
religious reform? 

Supporting Question:   

 How did the changes in ideas about astronomy 
lead to the Scientific Revolution? 

 

Formative Performance Task: 

 Students will make a list of Humanist scholars and 
identify their achievements 

Formative Performance Task: 

 Students will identify the Protestant 
Reformers and explain the differences in 
religious thought and practice 

Formative Performance Task: 

 Students will make a timeline of scientists and 
their progress with the heliocentric theory. 
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Summative Performance Task:    
Students will be able to write an essay(s) describing the people and processes that changed intellectual, religious and scientific thinking in the the 15th and 16th centuries 

Taking Informed Action:  
Students will be able to discuss religious issues in the 16th century and relate that to religious issues of today. 
Students will be able to discuss the development of new scientific methods in the 16th century and relate that to new methods today. 

 

Differentiation 

How will we respond if students have not learned? 
Interventions:  students will be able to use resources in AIP or after school tutoring 
 

How will we respond if students have already learned? 
Extensions/Enrichments:  students will research additional religious reformers and 
scientists 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  Objective Knowledge and subjective vision 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Will be to write an essay connecting religious and 
scientific issues from the 16th century to today 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● will explain how a worldview based on science and reason challenged and preserved the social order 

and religious attitudes 
The student exhibits no major errors or omissions. 

● Will write an essay analyzing the growth of scientific 
knowledge on the perception of religion 

 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: scientific method, heliocentric theory, geocentric 

theory, telescope, Huguenot, Protestant Reformation 
However, the student exhibits major errors or omissions regarding the more complex ideas and processes. 

● Will make a chart of scientific discovery and its 
contribution to society 

● will make a venn diagram comparing and contrasting 
established religious beliefs with the new religion of 
deism 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex 
ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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Objective #2   European overseas exploration brought new products to America and Europe and changed the global economy 

Essential Question:   How did European exploration change the everyday lives of Europeans and Americans? 

Standards:   GLE/CLE, C3, NCSS Theme 3 4a, 4b, 4c 

Academic Vocabulary: Columbian Exchange, triangular trade, middle passage, astrolabe, compass, capitalism 

Lesson Plan 

Supporting Question:  

 What advances in navigation allowed European 
exploration to occur? 

Supporting Question: 

 What did Europe and the Americas gain from 
the Columbian Exchange? 

Supporting Question: 

 How did the global economy change due to 
exploration? 

Formative Performance Task:  

 Students will list the advancements and explain 
how they made overseas expansion possible 

Formative Performance Task:  

 Students will list plants and animals that were 
exchanged between Europe and the Americas 
and how these items changed daily life 

Formative Performance Task:  

 Students will be able to trace the barter system 
to the introduction of silver and gold in the 
economy 

 

Summative Performance Task:   

 Students will be able to analyze the development of exploration on the exchange of plants, animals and disease between Europe and Americas.  Students will be able 
to discuss the changes in the global economy with the introduction of silver and gold 

Taking Informed Action:  

 Students will be able to discuss modern day exploration and the effect that plants, animals and food have on modern day society 

 

Differentiation 

How will we respond if students have not learned? 
Interventions: 

 AIP intervention  

How will we respond if students have already learned? 
Extensions/Enrichments:  

 Students will  analyze the changes in economies 
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PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:   Interaction of Europe on the world 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.0 The Student will assess the relative influence of economic, religious and political motives in 
promoting exploration and colonization 

Will write a free response essay (LEQ) explaining the 
social, political, economic and technological advances and 
development that allowed exploration to occur 

2. 0 The student will understand terminology as: astrolabe, Columbian Exchange, caravelle,  
 
The student exhibits no major errors or omissions. 

● The student will understand terminology as: 
astrolabe, Columbian Exchange, caravelle,  

●  

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the 
student: 

● Recognizes or recalls specific terminology, such as:The student will understand 
terminology as: astrolabe, Columbian Exchange, caravelle,  

○  
● Performs basic processes, such as: 

○  
 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● The student will create a Venn Diagram 
comparing and contrasting the motives of 
explorers 

●  

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the 
more complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP European History - Unit 2 - Enlightenment 

Content Area: AP European History 
 
Course/Grade Level: 10-12 

Unit Title: Enlightenment 
 
Unit Duration: 2 -3 weeks 

Materials/Instructional Resources For This Unit:  

 Spielvogel text, relevant DBQ’s, LEQ’s 
 

Big Idea:  

 New Ideas in science, reasoning and religion became the focal point in 
European thought and culture 

Enduring Understandings:  

 Students will understand how new thinking in science, religion and logic 
changed views on human rights and the human experience 

 

Essential Questions: 
1. How did the practice of Absolute monarchs change? 
2. How did the ideas of the philosophers change ideas about human rights? 
3. How did new ideas in science challenge traditional religions? 

 

Objective #1   Students will be able to analyze the forces that became the catalyst for the development of Enlightened Despotism.  

Essential Question:   How did the practice of Absolute monarchs change? 

Standards:   GLE/CLE, C3, NCSS  strand 1, 1a, 1b, 1c, 5a, 5b, 5d 

Academic Vocabulary:   absolutism, deism, scientific method,  deism, salon, philosophe, social contract 

Lesson Plan 

Supporting Question: 

 How did the practice of Absolute monarchs 
change? 

Supporting Question: 

 How did the ideas of the philosophers change 
ideas about human rights 

Supporting Question: 

 How did new ideas in science challenge 
traditional religions? 

Formative Performance Task:  

 Students will make a list of areas of 
responsibility for absolute monarchs 

 

Formative Performance Task:  

 Students will make a list of top philosophers 
and their stance on women’s education, death 
penalty, education 

Formative Performance Task:  

 Students will define Deism and discuss how 
new science created this religious outlook 

 

Summative Performance Task:    Students will be able to specifically describe the changes in society due to new ideas in science and human rights 

Taking Informed Action:    Students will take one new invention and idea and describe how it affects a portion or portions of the human experience today 
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Differentiation 

How will we respond if students have not learned? 
Interventions:  

 AIP 

How will we respond if students have already learned? 
Extensions/Enrichments:  

 Students will go in depth on philosophers and scientists  

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  Objective Knowledge and subjective visions 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Will write a long essay question answering the 
causation of the Scientific Revolution and the 
Enlightenment 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● Will explain how a worldview based on science and reason challenged and preserved the 

social and religious attitudes. 
 
The student exhibits no major errors or omissions. 

● Will write an essay analyzing the growth of 
scientific knowledge on the perception of 
religion 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: philosopher, scientific method, salon, 

physiocrat, Deism, rationalism 
○  

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Will make a chart of philosophers and scientific 
thinkers of the time. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP European History - Unit 3 - French Revolution and Napolean 

Content Area:  AP European History 
 
Course/Grade Level: 

Unit Title: French Revolution and Napoleon 
 
Unit Duration: 2 weeks 

Materials/Instructional Resources For This Unit:   

 Spielvogel text, Fast Track to a 5, relevant DBQ’s and LEQ’s 
 
 

Big Idea:  

 Students will be able to discuss how Enlightenment ideas brought about the 
struggle for rights for the average person in France and how these events 
brought about the rise of Napoleon 

Enduring Understandings:  

 Students will understand how the ideas of the Enlightenment  philosophers 
trickled through the social strata of France making it ripe for revolution 

 
 

Essential Questions:  
1. What political and social factors caused the middle class to revolt in France? 
2. What economic factors caused the Peasants to revolt in France? 
3. What economic and political factors brought about the rise of Napoleon in 

France? 

 

 

Objective #1:  Students will understand what factors brought about the rebellion of the middle class and  the peasants and the rise of Napoleon 

Essential Question:    What factors caused the middle class to revolt in France? 

Standards:   GLE/CLE, C3, NCSS Theme 4 strand1b, 1c, 1d, 2b 

Academic Vocabulary:   Estate General, Estate, Jacobin, Committee of Public Safety, republic, absolutism 

Lesson Plan 

Supporting Question: 

 What economic, social and political factors 
caused the middle class to revolt in France? 

Supporting Question: 

 What economic and social factors caused the 
peasants to revolt 

Supporting Question 

 What economic, political and social factors 
brought about the rise of Napoleon in France? 

Formative Performance Task:  

 Students will make a list of middle class 
complaints 

Formative Performance Task: 

 Students will make a list of peasant complaints 

Formative Performance Task:  

 Students will make a list of factors that allowed 
Napoleon Bonaparte to come to power 

 

Summative Performance Task:    Students will be able to accurately describe the discrepancies in the social classes and the complaints of each.  Students will be able to 
identify and discuss the political and economic factors that brought Napoleon to power 

Taking Informed Action:   Students will be able to identify and discuss the differences in social classes in modern day America 
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Differentiation 

How will we respond if students have not learned? 
Interventions:  

 AIP 

How will we respond if students have already learned? 
Extensions/Enrichments:  

 Students will compare the social classes of France to that of England 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:   States and other institutions of power 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. 
 
 

● Students will write a DBQ pertaining to th the 
Revolutionary French calendar and its impact on 
society. 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● will be able to trace and describe the political, social, and cultural reasons for the French 

Revolution 
 
The student exhibits no major errors or omissions. 

● students will be able to use cause and effect to 
discuss the causes of the fall of the monarchy 
and the effect that change had on French Society 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: monarchy, social contract, Jacobin, 

Concordat, Continental System,  Civil Constitution of the Clergy, Napoleonic Code 
○  

● Performs basic processes, such as:  identifies countries and their basic government form 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will list and identify the revolutionary 
governments and their achievements 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP European History - Unit 4 - Revolutions and Nationalism 

Content Area:  AP European History 
 
Course/Grade Level: 

Unit Title: Revolutions and Nationalism 
 
Unit Duration: 4 weeks 

Materials/Instructional Resources For This Unit: 

 Spielvogel text, Fast Track to a 5 

Big Idea: 

 Students will study the Industrial Revolutions and Nationalism How did the 
industrialization change the world and social structure?  How did Nationalism 
lead the world to war. 

Enduring Understandings: 

 Students will understand how industrialization started the modern world.  
Students will also understand how nationalism created modern nation states. 

 
 

Essential Questions: 
(1) What were the factors that allowed industrialization to occur in England? 
(2) How did industrialization change the social structure? 
(3) How did industrialization increase the feeling of nationalism and the creation of 
nation states? 

 

Objective #1    How did industrialization change the social, political and cultural structure of Europe 

Essential Question:   What were the factors that allowed industrialization to occur and how did it change society 

Standards:   GLE/CLE, C3, NCSS Theme 4 strand 1b, 2c, 5a, 5c,  

Academic Vocabulary:   laissez-faire, physiocrat, Marxism, Capitalism, domestic system, factory system, Factory Act, Combination Acts, Ten Hours Act 

Lesson Plan 

Supporting Question:  

 What were the factors that allowed 
Industrialization to occur in England? 

Supporting Question:  

 How did Industrialization change the social 
structure of Europe? 

Supporting Question:  

 How did the increase of industrialization lead 
the way for the development of nation states  

Formative Performance Task: 

 Students will make a chart of the natural 
resources England had to use in 
industrialization.  

 

Formative Performance Task:   

 Students will make a triangle diagram of the 
old social structure and a triangle diagram of 
the new social structure.  Students will 
compare and contrast 

Formative Performance Task:  

 Students will make a sprite chart showing the 
differences and development of leisure time 
because of industrialization leading to 
nationalism 

 

Summative Performance Task:    Students will make a venn diagram illustrating society before and after industrialization 

Taking Informed Action:   Students will write an Industrialization DBQ essay.   
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Differentiation 

How will we respond if students have not learned? 
Interventions: intervention in AIP 

How will we respond if students have already learned? 
Extensions/Enrichments:  Students will be able to connect 19th century 
industrialization with later industrial periods 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  States and other Institutions of Power 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● Students will write an industrialization DBQ 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: will explain how industrialization changed the pattern of living and pattern of work 
●  

 
The student exhibits no major errors or omissions. 

● students will make a venn diagram comparing 
and contrasting preindustrial to industrial living. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: cottage industry, factory system, 

combination acts, Factory Acts. Ten Hours Act 
○  

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● Students will be able to identify machines and 
people who led industrialization. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP European History - Unit 5 - Wars and Society 

Content Area: AP European History 
 
Course/Grade Level: 10-12 

Unit Title: Wars and Society 
 
Unit Duration: 5 weeks 

Materials/Instructional Resources For This Unit:  
● Spielvogel text and Fast Track to a 5. 

 

Big Idea:  
● Students will understand how war changed due to industrialization and how 

the World Wars changed the world power balance 

Enduring Understandings:  

 Students will understand the new government and leaders that arose from 
the World Wars. 

Essential Questions:  
(1) How and why did World War I start?   
(2) How and why did World War II start?   
(3) How did these total wars affect the power balance in the world? 

 

Objective #1   Students will identify components of nationalism and militarism that led to the Great War 

Essential Question:   How and why did the Great War start? 

Standards:   GLE/CLE, C3, NCSS  Theme 5 strand 1a, 1b, 2a, 5a, 5b, 5c 

Academic Vocabulary:   NEP, Five Year Plan, Collectivization, Gulag, Dadaism, Communism, Versailles Treaty 

Lesson Plan 

Supporting Question:  

 How and why did the Great War begin? 

Supporting Question:  

 How and why did World War II begin? 

Supporting Question:  

 How did the outcomes of these wars affect the 
balance of world power? 

Formative Performance Task:  

 Students will make a chart of causes of the 
start of the war 

 

Formative Performance Task:   

 Students will make a venn diagram showing the 
unresolved issues of the Great War leading the 
second World War 

Formative Performance Task:  

 Students will make a list of new leaders and the 
political and economic agendas 

 

Summative Performance Task:    Students will connect the results of the Versailles Treaty with the causes of the second World War 

Taking Informed Action:    Students will write a DBQ essay connecting the conflict of the World Wars with wars of the 19th century. 
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Differentiation 

How will we respond if students have not learned? 
Interventions:  

 AIP  
 

How will we respond if students have already learned? 
Extensions/Enrichments:  

 Students will connect  causes and effects of the world wars with armed 
conflict of the 2ist century. 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  States and other Institutions of Power 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ●  

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student:  will assess how the world wars were connected and changed the balance of world 
political power 

●  
 
The student exhibits no major errors or omissions. 

● will make a list of causes of the Great War and 
how they affected the start of the second war. 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: total war, Communism, dictator, Fascism, 

Versailles Treaty, Five Year Plan, New Economic Policy, Wannsee Conference, Holocaust 
○  

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● will make a list of political and economic changes 
due to the consequences of the world wars. 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP European History - Unit 6 - Cold War and the Modern World 

Content Area:  AP European History 
 
Course/Grade Level: 10-12 

Unit Title:  Cold War and the Modern World 
 
Unit Duration: 4-5 weeks 

Materials/Instructional Resources For This Unit:   

 Spielvogel Text, Fast Track to a Five 

Big Idea:   

 Students will understand how the Cold War affected world politics and 
economic situations  

Enduring Understandings:   

 Students will be able to explain how the emergence of the Cold War changed 
the balance of world politics and economic systems 

 
 
 
 

Essential Question 
(1) How did the emergence of the United States and the Soviet Union as the new world 
powers change the world balance of power? 
(2) How did the fall of the Soviet Union change the political and economic structure of 
the western world?   
(3) How did the creation of the European Union affect the balance of political and 
economic power in Europe? 

 

Objective #1    Students will understand how the Cold War affected the political and economic balance of the western world. 

Essential Question:  

Standards:   GLE/CLE, C3, NCSS  Theme 5 2b, 3d, 4b, 5c 

Academic Vocabulary:   Cold War, Thatcherism, social services, internet, Solidarity, Recession, World Trade Organization, NATO, Warsaw Pact, World Bank, World Trade 
Organization, European Union 

Lesson Plan 

Supporting Question:   

 How did the emergence of the United States 
and the Soviet Union as world powers change 
the world balance of power? 

Supporting Question:  

 How did the fall of the Soviet Union affect the 
political and economic structure of the western 
world? 

Supporting Question:  

 How did the creation of the European Union 
affect the political and economic balance in 
Europe? 

Formative Performance Task:  

 Students will make a chart comparing and 
contrasting the political and economic systems 
of the Soviet Union and the United States 

Formative Performance Task:   

 Students will make a chart of political and 
economic structures prior to the fall and a 
chart that reflects changes after the fall. 

Formative Performance Task:   

 Students will make a chart illustrating the 
countries that joined the EU and their 
contributions to the organization 
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Summative Performance Task:     
Students will complete a chart comparing and contrasting the changes brought about by the fall of the Soviet Unions and the creation of the EU 

Taking Informed Action:    
Students will write a DBQ essay citing the reasons for the fall of the Soviet Union.  Students will write a DBQ essay citing the reason the formation of the EU 

 

Differentiation 

How will we respond if students have not learned? 
Interventions:   

 AIP will be utilized 

How will we respond if students have already learned? 
Extensions/Enrichments:   

 Students will respond to additional primary documents 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:   

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● students will be able to write a DBQ 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● will trace the emergence of political authority from the 15th to the 21st century 

 
The student exhibits no major errors or omissions. 

● will make a chart comparing and contrasting 
various government types 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student 
● Recognizes or recalls specific terminology, such as: communism, democracy, Cold War, Total 

War, War Communism, Capitalism 
○  

● Performs basic processes, such as:  identifies countries and their basic government types 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● will make a chart comparing and contrasting 
various government types 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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AP European History - Unit 7 - Analytical Writing 

Content Area:  AP European History 
 
Course/Grade Level: 10-12 

Unit Title: Analytical writing 
 
Unit Duration: 16 weeks 

Materials/Instructional Resources For This Unit:   

 Document based Question essays, Long Essay Questions, Short Answer 
Questions 

Big Idea:   

 Students will be able to write a document based essay using the College Board 
approved rubric. 

Enduring Understandings:  

 Students will be able to write a DBQ and score a 7/7 
 
 

Essential Questions:  
(1) How does one write a College Board approved thesis?   
(2) How does one construct the body of a DBQ?  
(3) How does one show synthesis? 

 

Objective #1   Students will learn how to write a College Board approved thesis on the DBQ 

Essential Question:   How does one construct a thesis? 

Standards:   GLE/CLE, C3, NCSS  Theme 1 strand 1a, 1b, 5a 

Academic Vocabulary:   thesis, contextualization, synthesis, primary document, point of view,  

Lesson Plan 

Supporting Question:   

 How does one write a College Board 
appropriate thesis statement 

Supporting Question:  

 How does one construct a body for a College 
Board appropriate DBQ? 

Supporting Question:   

 How does one construct a College Board 
appropriate synthesis?  

Formative Performance Task:   

 Students will practice writing thesis statements 
based on various historical prompts 

Formative Performance Task:   

 Students will practice grouping like documents 
using a variety of primary documents 

Formative Performance Task:   

 Students will practice making connections 
among various historical time periods 

 

Summative Performance Task:    Students will put together essay components to create a College Board acceptable DBQ 

Taking Informed Action:   Students will be able to write a College Board acceptable DBQ in the time limit (55 minutes) provided by the constraints of the College Board. 
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Differentiation 

How will we respond if students have not learned? 
Interventions:  

 Students will receive remediation in AIP 
 

How will we respond if students have already learned? 
Extensions/Enrichments:  

 Students will have the ability to score a 6-7 on the Document Based Question 
rubric 

 

PROFICIENCY SCALE FOR THIS STANDARD 

STANDARD:  Analytical Writing 

SCORE DESCRIPTION SAMPLE TASKS 

4.0 In addition to score 3.0, in-depth inferences and applications that go beyond what was taught. ● students will write a document based question 
essay in the 50 minute time limit 

3.5 In addition to score 3.0 performance, in-depth inferences and applications with partial success.  

3.0 The student: 
● will write a DBQ and long essay focusing on one of the nine historical thinking skills, 

compare/contrast, periodization, synthesis, historical causation, continuity, and change over 
time, crafting historical arguments and historical interpretation 

 
The student exhibits no major errors or omissions. 

● Students will successfully write a DBQ and long 
essay question analyzing a historical time period 
using one of the nine historical thinking skills 

2.5 No major errors or omissions regarding 2.0 content and partial knowledge of 3.0 content.  

2.0 There are no major errors or omissions regarding the simpler details and processes as the student: 
● Recognizes or recalls specific terminology, such as: thesis, document, contextualization, point of 

view 
○  

● Performs basic processes, such as: 
○  

 
However, the student exhibits major errors or omissions regarding the more complex ideas and 
processes. 

● students will be able to define and identify the 
nine historical thinking skills 

1.5 Partial knowledge of the 2.0 content but major errors or omissions regarding the 3.0 content.  

1.0 With help, a partial understanding of some of the simpler details and processes and some of the more 
complex ideas and processes. 

 

LND Even with help, no understanding or skill demonstrated.  
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